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Work Sample 1 
Map, Lesson Outcomes, and 

Lesson Breakdowns 
  



Viewpoints works shop 
 

 

 

 
  

Lesson 1: Introduction 
to viewpoints and 
overview of all the 

viewpoints.

Lesson 2: Introduction 
into viewpoints 

(phycially)

Lesson 3: individual 
Viewpoints 

Lesson 4: Group 
Viewpoints

Lesson 5: Viewpoints: 
Create a narrative.
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Lesson Breakdowns 
1. Lesson 1: What are Viewpoints 

a. Brief history of Viewpoint 
b. Define each viewpoint 
c. Discuss purpose of viewpoints 
d. Describe plan for Viewpoint unit. 
e. Formative assessment on viewpoints 

2. Lesson 2: introduction into viewpoints 
a. Review the viewpoints 
b. Demonstrate/explain exercises (this will be mostly getting the students to 

become aware of their bodies and how they move) 
c. Students will participate in exercises 
d. Students will discuss the exercises, (what did they learn?  how what is different 

than other forms of acting training?; did they like it and why?) 
3. Lesson 3: Individual viewpoints 

a. Review viewpoints 
b. Review last class experiences 
c. Demonstrate/explain exercises  
d. Students will participate in exercises 
e. Students will discuss the exercises, 

4. Lesson 4: Group viewpoints 
a. Review the viewpoints 
b. Discuss learnings from previous lesson 
c. Demonstrate/explain exercises  
d. Students will participate in exercises 
e. Students will discuss the exercises, 

5. Lesson 5: Create a narrative 
a. Discuss learnings from previous lesson 
b. Explain exercise 
c. As a class, students will work together to create a movement piece through a 

song 
d. I will record their piece, and students will watch their work and discuss and 

critiques their work through viewpoints. 
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Calendar 

 
  

Monday (no 
block, 50 
minutes) 

Tuesday (block, 
90 minutes) 

Wednesday 
(block, 90 
minutes) 

Thursday 
(block, 90 
minutes) 

Friday (block, 90 
minutes) 

Lesson 1: What 
is viewpoints 
 

Off Lesson 2: 
introduction to 
Viewpoints 

Off Lesson 2: 
introduction to 
Viewpoints 

Lesson 3: 
Individual View 
points 

Off Lesson 3: 
Individual View 
points 

Off Lesson 3: 
Individual View 
points 

Lesson 4: Group 
Viewpoints 

Off Lesson 4: Group 
Viewpoints  

 Lesson 4: Group 
Viewpoints 

Lesson 5: Create 
a Narrative. 
 

Off Lesson 5: Create 
a Narrative. 
 

Off Lesson 5: Create 
a Narrative. 
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Lesson Outcomes 

 
 After this unit, students will understand and learn about Bogart’s Viewpoints and how her 

method influenced theatre. Through lectures, demonstrations, books/textbooks, and exercises, 

students will receive experience and information on The Viewpoints, and incorporate it into their 

own acting. The students will become knowledgeable about various techniques and practices and 

will become more comfortable using their bodies to help tell a story. This unit will prepare them 

for the following unit, which will be a scene study where they incorporate what they have 

learned in this unit into their scenes. Assessment from this unit, since the scenes are in the next 

unit, will be based on full participation in the lectures and exercises and a post-unit reflective 

assessment, discussing how this method affected them as an actor and if and what benefits did 

they gain from this experience and why. 
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Work Sample II: 

Description of Setting 

  



Community: Greeley, CO 

 Demographics 

o 46.55 square miles 

o Population (2015): 100,883 

o People under 18 years: 25.8% 

o People over 65 years: 10.7% 

o White: 47.9% 

o Hispanic/Latino: 36.0% 

o African American: 1.7% 

o Two or more races: 3.4% 

o Foreign-born: 11% 

o Language other than English spoken at home: 24.1% 

o Housing units: 36,323 

o Home ownership rate: 57.1% 

o Median household income: $44,226 

o Persons below poverty level: 23.5% 

 Occupation and labor statistics 

o Unemployment rate: 6.1 % (7,600) 

o Farming: 11.6% 

o Mining, logging, and construction: 13.3% 

o Manufacturing: 11.7% 

o Trade, transportation, and utilities: 15.8% 

o Information: .6% 

o Financial activities: 4% 

o Professional and business services: 8.4% 

o Education and health services: 8.5% 

o Leisure and hospitality: 7.3% 

o Government: 16.4% 

 Opportunities for community involvement 

o Downtown Greeley 

 Ice Haus 

 Restaurants 

 Shopping 

 Union Colony Civic Center 

o Family FunPlex 

o Farmers Market 

o Greeley Recreation Center 

o Island Grove Park 

o Golfing 

o Jesus Rodarte Center 

o Museums 

o Poudre River Trail 

o Boys and Girls Club 

o University of Northern Colorado  

o Weld County Food Bank 

 Greeley-Evans School District 6 



o 20,382 students from Greeley and Evans 

o 25 public schools, 5 charter schools, and 1 online academy 

o Over 50 different languages represented 

o 59% Hispanic, 35% white, 2% Asian/Pacific Islander, 2% African American, 2% 

multiracial, 1% American Indian 

o 64% of students qualify for reduced-price or free meals 

o 80% of students graduate on time 

o 49% of teachers have a master’s degree 

o Career pathway programs 

 Architecture 

 Arts magnet 

 Construction 

 Criminal justice 

 Culinary arts 

 Entrepreneurship 

 Fire science 

 Health science 

 International Baccalaureate 

 Marine Corps JROTC 

 Science Technology Engineering Math Academy (STEM) 

 Teacher education 

  



School: Northridge High School 

 7001 Grizzly Drive, Greeley, CO 80634. 

 Grades 9-12 

 1,051 students 

 9 administrators, 82 teachers, 6 counselors 

 1:20 teacher-student ratio 

 59% students eligible for free lunch 

 Demographics 

o Hispanic: 72% 

o White: 24% 

o Asian: 1% 

o African American: 1% 

o Two or more races: 1% 

 2015-2016 schedule 

o Monday: 7:15-3:15 (all classes) 

o Tuesday: 7:15-3:15 (all classes) 

o Wednesday: 7:15-3:15 (blocks 1, 3, 5, and 7) 

o Thursday: 7:15-3:15 (blocks 2, 4, 6, and 8) 

o Friday: 7:15-3:15 (all classes) 

 Educational programs and courses 

o STEM Academy 

o Teacher Cadet 

o Summit Program 

o Advanced Placement Program 

o Academy of Engineering 

o Academy of Math and Science 

o Academy of Information Technology 

o Career and Technical Education 

o English Language Development 

o Performing Arts 

o Student Recovery Program 

o AVID 

o Expelled and At-Risk Student Services 

o The Greeley Dream Team 

o Gear Up 

o Pro-Start 

o Music Program 

o Marine Corps Junior Reserve Officer Training Corps 

 Clubs 

o Speech and Debate 

o Unified Basketball 

o FBLA 

o FCCLA 

o Student Council 

o Yearbook 

o LINK Crew 



o DECA 

o Choir 

o Cheer Team 

o Chess Club 

o GSA 

o Key Club 

o National Honor Society 

o Theatre 

o Interact 

o Tech Students of America 

o Band 

o Orchestra 

 Athletics  

o Football 

o Track 

o Cross country 

o Wrestling 

o Volleyball 

o Tennis (boys and girls) 

o Basketball (boys and girls) 

o Baseball 

o Softball 

o Soccer (boys and girls) 

o Swimming (boys and girls) 

o Golf (boys and girls) 

 TCAP Results (2014) 

o Grade 9 

 Math: 18% 

 Reading: 43% 

 Writing: 29% 

o Grade 10 

 Math: 6% 

 Reading: 38% 

 Writing: 21% 

 

 

 

 

 

 

 

 

 

 

 

 



Classroom Description 

 Auditorium 

o Light booth 

o Sound booth 

o Teacher’s office 

o Male and female dressing rooms 

 Students 

o Actors 

o Tech Crew 

o Show Crew 
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Work Sample III 

Colorado Academic Standards, Unit 

Goals, and Lesson Objectives 
 
 

 

 

 

 

 

 

 

 

 

 

 
  



Unit Goals 

 
 After this unit, students will understand and learn about Bogart’s Viewpoints and how her 

method influenced theatre. Through lectures, demonstrations, books/textbooks, and exercises, 

students will receive experience and information on The Viewpoints, and incorporate it into their 

own acting. The students will become knowledgeable about various techniques and practices and 

will become more comfortable using their bodies to help tell a story. This unit will prepare them 

for the following unit, which will be a scene study where they incorporate what they have 

learned in this unit into their scenes. Assessment from this unit, since the scenes are in the next 

unit, will be based on full participation in the lectures and exercises and a post-unit reflective 

assessment, discussing how this method affected them as an actor and if and what benefits did 

they gain from this experience and why. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Commented [sm6]: Or this 



Standards: Extended Pathway 

Content Area: Drama and Theatre Arts Extended 

Standard: 1. Create 

 

1) Prepared Graduates:  

Employ drama and theatre skills, and articulate the aesthetics of a variety of characters and roles 

 

Grade Level Expectation: High School – Extended Pathway 

Concepts and skills students master: 

1. Character development in improvised and scripted works 

 

Evidence Outcomes 

Students in the extended pathway can: 

a. Master fundamental vocal techniques, and demonstrate knowledge of dialects and accents, 

International Phonetic Alphabet, increased range and control, intonation, and connotation 

b. Master fundamental movement techniques, and show increased poise and flexibility 

c. Demonstrate fundamental motivation knowledge, and employ several strategies to discover 

what the character wants 

d. Demonstrate several ways to overcome the character's obstacle 

e. Identify and employ numerous tactics to get what the character wants 

f. Connect internal and external work to fully realize the character 

 

21st Century Skills and Readiness Competencies 

Inquiry Questions: 

1. What choices must you make to create a character unlike yourself? 

2. How can the use of character development techniques, both internal and external, result in 

well-rounded characters? 

3. How does creating a believable character affect the final product and inform the playwright’s 

intent? 



4. How can one incorporate dance, music, and visual arts in creating a character? 

5. Why is it important to study different methods and techniques to create a believable character? 

6. How do different methods apply to theatre and to other subject areas? 

 

Relevance and Application: 

1. Taking risks and making interesting choices enhances character development. 

2. Using technology and the Internet in cinema facilitates exploring characters and making 

alternative choices. 

3. Creating believable characters such as literary and political figures enhance real world 

connections to literary and historical figures and diverse cultures. 

4. Character development skills lead to learning about empathy and playing the objective, both of 

which are important in the mastery of acting. 

5. Obstacles and tactics are present in our daily lives, like in a science class the obstacle might be 

that the test is difficult, and a tactic to get a good grade would be to find a tutor. 

Nature of Drama and Theatre Arts: 

1. The process of creating a character is the foundation of human development and interaction. 

 

2) Prepared Graduates:  

 Use a variety of methods, new media, and technology to create theatrical works through 

the use of the creative process for performance, directing, design, construction, 

choreography, playwriting, scriptwriting, and dramaturgy 

 Create drama and theatre by interpreting and appreciating theatrical works, culture, and 

experience through scenes and scenarios, improvisation, creating environments, 

purposeful movement, and research 

 

Grade Level Expectation: High School – Extended Pathway 

Concepts and skills students master: 

2. Technical design and application of technical elements 

 

Evidence Outcomes 

Students in the extended pathway can: 



a. Analyze, research, and design: scenery, lighting, makeup, costumes, stage properties, sound, 

film, and cinema or electronic media 

b. Employ a publicity campaign for a given production 

c. Describe and demonstrate artistic choices in the use of technology pertaining to technical 

elements of production 

d. Develop theatrical production concepts through collaboration with directors, designers, and 

actors 

e. Employ a variety of dramatic forms, performance styles, dramatic techniques, theatrical 

conventions, and technologies to create dramatic meaning 

 

21st Century Skills and Readiness Competencies 

Inquiry Questions: 

1. Why is the technical design crucial to a theatrical endeavor? 

2. How do the efforts of theatrical managers, technical designers, and artisans affect the final 

presentation or production? 

3. How does the inclusion of media, cinema, film, and environmental and technical effects 

enhance the final product? 

4. How can music, visual arts, and dance be utilized in a theatrical performance? 

5. How does technical design impact a storyline and characters? 

6. Why is knowledge of technical design crucial for every performer?  

 

Relevance and Application: 

1. Exploring alternative choices in technology helps to convey a production concept. 

2. Investigating historical progress and diverse cultures informs theatrical decisions. 

3. Understanding the roles of live drama and theatre arts, film, cinema, television, and electronic 

media help to deconstruct and reinvent the world at large. 

4. Applying knowledge in theatrical technical arts and production staffing leads to viable careers 

such as stage design, architecture, interior design, construction arts, television, and film 

production. 

5. Technical design helps to shape how characters interact. 

 



Nature of Drama and Theatre Arts: 

1. Drama and theatre are multifaceted collaborations that involve numerous levels of production 

aspects, problem-solving, and critical thinking skills to achieve a vision or concept. 

 

3) Prepared Graduates: 

Use a variety of methods, new media, and technology to create theatrical works through the use 

of the creative process for performance, directing, design, construction, choreography, 

playwriting, scriptwriting, and dramaturgy 

 

Grade Level Expectation: High School – Extended Pathway 

Concepts and skills students master: 

3. Ideas and creative concepts in improvisation and play building 

 

Evidence Outcomes 

Students in the extended pathway can: 

a. Create an interdisciplinary project involving drama and theatre, which can be integrated to 

enhance school wide curriculum 

b. Use correct form and structure independently to write a one-act play that includes full 

character development, believable dialogue, and logical plot outcomes 

c. Use improvisation to create extended theatrical pieces 

d. Participate in virtual playwriting and virtual society using contemporary Internet technology 

 

21st Century Skills and Readiness Competencies 

Inquiry Questions: 

1. Why is creating an interdisciplinary drama or theatre project significant? 

2. How does improvisation aid in the development of believable dialogue and characters? 

3. How does playwriting form and structure assist in creating a one-act play? 

4. How can a musical instrument enhance a performance? 

5. How can acting techniques be applied to create a devised piece or be used in improv? 



6. How can an interdisciplinary piece be incorporated and used to enhance learning in other 

subject areas? 

 

Relevance and Application: 

1. Creating a play may be enhanced through the use of current social, political, historical, and 

cultural themes and issues, and philosophies. 

2. Employing improvisational skills clearly informs the playmaking and writing processes. 

3. Developing improvisational skills contributes to spontaneous ingenuity and self-direction. 

4. Contributing to a creative work by utilizing various technical resources such as digital, 

projections, and video/audio techniques enhances the overall production. 

5. An interdisciplinary project can be used to engage learners in all subject areas. 

 

Nature of Drama and Theatre Arts: 

1. In creating devised works, an inventive, collaborative process is employed. 

 

4) Prepared Graduates: 

Create drama and theatre by interpreting and appreciating theatrical works, culture, and 

experience through scenes and scenarios, improvisation, creating environments, purposeful 

movement, and research 

 

Grade Level Expectation: High School – Extended Pathway 

Concepts and skills students master: 

4. Creation, appreciation, and interpretation of scripted works 

 

Evidence Outcomes 

Students in the extended pathway can: 

a. Select a one-act play for public performance, and write a director's concept statement for the 

interpretation of the work 

b. Develop a plan for the audition casting process, and create and implement a complete 

rehearsal production schedule 



c. Prepare a director’s promptbook to record blocking and other notation, while maintaining a 

journal of approaches to coaching actors and solving artistic problems 

 

21st Century Skills and Readiness Competencies 

Inquiry Questions: 

1. How can a one-act play that is relevant to a time, place, or social situation be selected? 

2. Does the selection of a one-act play and writing a director’s concept statement reflect the 

capabilities of the ensemble process? 

3. How does the knowledge of historical periods impact overall production value? 

4. What are the best methods to determine effective casting, staging, and technical choices? 

5. How can current visual arts methods and materials aid in dramatic interpretation? 

6. Why is a promptbook essential to the production process? 

7. How does casting affect the overall production of the play? 

 

Relevance and Application: 

1. Creating a promptbook and researching the background of a play expands one’s knowledge 

base and enhances the overall product. 

2. Understanding historical timelines and a play’s influence on society gives one a basis for 

interpreting current events. 

3. Determining relevance and truth in artistic choices expands one’s global awareness about 

topics such as the power of negotiations, diplomacy, social interactions, and critical awareness. 

4. Incorporating technological advances to recreate environment builds one’s awareness of the 

production process. 

5. Researching the author of the play can provide information about the play. 

 

Nature of Drama and Theatre Arts: 

1. The ability to work collaboratively is realized through coordinating with a production staff to 

finalize production details. 

 

Standard: 2. Perform 



 

1) Prepared Graduates: 

Express drama and theatre arts skills in a variety of performances, including plays, monologues, 

improvisation, purposeful movement, scenes, design, technical craftsmanship, media, ensemble 

works, and public speaking 

 

Grade Level Expectation: HS Expectation – Extended Pathway 

Concepts and skills students master: 

1. Drama and theatre techniques, dramatic forms, performance styles, and theatrical conventions 

that engage audiences 

 

Evidence Outcomes 

Students in the extended pathway can: 

a. Portray a believable character in situations from scripted and improvised plots 

b. Master the fundamental requirements and demonstrate the ability to rehearse and exhibit the 

following forms and skills: 1. Original works, scripted plays, scenes and monologues; 2. 

Ensemble works; 3. Improvisation and purposeful movement; 4. Vocal control; 5. Design and 

media; 6. Public speaking 

c. Demonstrate the ability to utilize the fundamental conventions and the following styles: Non-

realism, commedia dell arte, Shakespeare, absurdism, mask work, improvisation, environmental 

drama, and theatre arts 

d. Create an interdisciplinary project involving drama or theatre that can be integrated to enhance 

school wide curriculum 

e. Use correct form and structure independently to write a one-act play that includes fully 

developed characters, believable dialogue, and logical plot outcomes 

f. Determine through problem spotting if another actor’s or one’s own performance is believable 

and truthful 

 

21st Century Skills and Readiness Competencies 

Inquiry Questions: 

1. What does theatrical convention teach about style? 

2. What skills are essential in portraying a believable character? 



3. Why is it important to understand numerous theatrical genres and styles? 

4. What does performing in different forms and styles teach the actor? 

5. What is the value of working independently on writing a one-act play? 

6. Why is it important to know a variety of acting teachers and their techniques? 

7. What can be learned about creating a believable character from watching other people 

perform? 

 

Relevance and Application: 

1. Acquiring the essential skills of drama and theatre supports interdisciplinary, multiple 

intelligences. 

2. Understanding the different forms of drama and theatre and the use of a variety of 

conventional styles connects training in drama and theatre arts to industries such as film and 

television. 

3. Producing interdisciplinary theatrical projects synthesizes interdisciplinary content through the 

application and assessment of knowledge. 

4. Utilizing advanced technological systems can assist in theatrical business practices and 

performances. 

5. Adjusting to other actor’s decisions within a performance demonstrates advancement in an 

actor’s problem-solving skill level. 

6. Knowing various styles, genres, and techniques can influence a production and performance. 

 

Nature of Drama and Theatre Arts: 

1. Participation in individual and ensemble projects instills discipline, initiative, and 

responsibility, teaches conflict resolution, and promotes taking risks. 

 

2) Prepared Graduates: 

Demonstrate the evolution of rehearsal and product through performance and/or production 

teamwork while simultaneously validating both as essential to the theatre making process 

 

Grade Level Expectation: High School – Extended Pathway 

Concepts and skills students master: 



2. Technology reinforces, enhances, and/or alters a theatrical performance 

 

Evidence Outcomes 

Students in the extended pathway can: 

a. Lead a technical crew in a production 

b. Implement a major design element, scenic light, sound, or makeup while using complex 

technologies to enhance theatrical productions 

c. Assume responsibility for the coordination of all aspects of a production by stage managing a 

theatrical event 

d. Apply technical knowledge of safety procedures and practices in the use of theatre equipment, 

tools, and raw materials 

 

Century Skills and Readiness Competencies 

Inquiry Questions: 

1. Why is the leadership of a technical crew essential? 

2. Why is identifying and understanding design elements critical to the success of a production? 

3. What are the key components of assuming responsibility and coordinating the technical 

aspects of a production? 

4. What are the essential safety procedures for a theatrical environment? 

5. Why is it necessary for a director to have a working knowledge of technical design? 

6. How does the implementation of technology impact technical design? 

 

Relevance and Application: 

1. Incorporating multiple pathways through drama and theatre allows for one to apply his or her 

creative skills to livelihood and success. 

2. A stage manager ensures that a production runs smoothly by coordinating technical 

responsibilities with the instructions of the director. 

3. Understanding that theatrical production staffing mimics corporate structure broadens career 

possibilities. 

4. Technical design can develop ownership and leadership skills. 



 

Nature of Drama and Theatre Arts: 

1. Using technology in a performance promotes nonverbal expression, enhances production 

value, and fosters independent reasoning. 

 

3) Prepared Graduates: 

Demonstrate the evolution of rehearsal and product through performance and/or production 

teamwork while simultaneously validating both as essential to the theatre making process 

 

Grade Level Expectation: High School – Extended Pathway 

Concepts and skills students master: 

3. Direction or design of a theatrical performance for an intended audience 

 

Evidence Outcomes  

Students in the extended pathway can: 

a. Direct a theatrical text, including interpretation of the text and facilitation of acting coaching 

b. Arrange the performance space, and coordinate the technical elements of the production 

c. Manage the rehearsal process while creating a productive ensemble 

d. Fully realize a director’s vision 

 

Century Skills and Readiness Competencies  

Inquiry Questions: 

1. What is the importance of a director’s vision? 

2. What is the most effective relationship of a director with cast and crew? 

3. Who is responsible for the collaboration of what happens on stage? 

4. What is the director’s role during the rehearsal process? 

5. How does the interpretation of the text affect the production? 

6. What needs to happen for a productive ensemble to be created? 



 

Relevance and Application: 

1. Understanding the dramaturgical research strategies through the use of multiple technologies 

facilitates the director’s relationship with his or her cast and production team. 

2. Articulating the resources needed to support a production clarifies the relationship with the 

production team. 

3. Formulating historical and cultural aspects of a production assists in meeting the script’s 

demands. 

4. Collaboration and communication are important aspects of the success of a production, 

theatre, and daily life. 

 

Nature of Drama and Theatre Arts: 

1. Working with a production team fosters collaboration, independent thinking, critical response, 

problem-solving, and conflict resolution skills. 

 

Standard: 3. Critically Respond 

 

1) Prepared Graduates: 

Demonstrate an understanding and appreciation of theatre history, dramatic structure, dramatic 

literature, elements of style, genre, artistic theory, script analysis, and roles of theatre 

practitioners through research and application 

 

Grade Level Expectation: High School – Extended Pathway 

Concepts and skills students master: 

1. Contemporary and historical context of drama 

 

Evidence Outcomes  

Students in the extended pathway can: 

a. Select an area of production process for independent study 

b. Research, evaluate, and synthesize cultural and historical information to support artistic 

choices 



c. Demonstrate a basic understanding of theatre history through the study of playwrights, 

theatrical styles, and historical periods 

 

21st Century Skills and Readiness Competencies  

Inquiry Questions: 

1. How does theatre vocabulary effectively communicate one’s point of view for a theatrical 

observation? 

2. How does the production process impact the final product? 

3. How can awareness of theatre history affect the understanding of a production? 

4. Why is research of a show critical to do before the production process? 

5. How does an independent study impact a theatre artist? 

 

Relevance and Application: 

1. Employing self-directed study develops the initiative and responsibility of the individual. 

2. Making artistic choices based on research adds depth to the product and demonstrates the 

value of the research. 

3. Utilizing various resources in the research for a production, including cinema, Internet, and 

technical marketing, strengthens technical literacy. 

4. Knowledge of theatre history will continuously affect how someone reads and interprets a 

play. 

 

Nature of Drama and Theatre Arts: 

1. Connections are made through analysis and research to the production process, which instills a 

sense of pride and promotes higher-level thinking. 

 

2) Prepared Graduates: 

Make informed, critical evaluations of theatrical performance from an audience member and a 

participant point of view, and develop a framework for making informed theatrical choices 

 

Grade Level Expectation: High School – Extended Pathway 



Concepts and skills students master: 

2. Elements of drama, dramatic forms, performance styles, and dramatic techniques and 

conventions 

 

Evidence Outcomes  

Students in the extended pathway can: 

a. Identify and compare the lives, works, and influences of representative theatre artists from 

various cultures and historical periods 

b. Compare, and contrast plays of several different dramatic forms 

c. Reflect and revise critical choices pertaining to dramatic texts and performances while 

articulating, justifying, and applying personal criteria 

d. Script, film, or edit a documentary or satirical analysis on current events in school, 

community, or national or international news 

e. Describe the functions, meanings, contributions, and significance of theatrical works within 

various cultures throughout history 

f. Use problem spotting to make an informed decision about the quality of a theatrical production 

 

21st Century Skills and Readiness Competencies  

Inquiry Questions: 

1. How do historical perspectives of theatrical accomplishments affect today’s productions? 

2. What elements of theatrical productions remain the same? 

3. How do performance styles affect the outcome of a production? 

4. What makes film and cinema productions well received by various groups? 

5. What can be learned from comparing a variety of theatrical artists from different times and 

cultures? 

6. How can knowledge of theatre help someone to identify the quality of a production? 

 

Relevance and Application: 

1. Analyzing the development of theatrical production within the social, historical, political, and 

technological development of various cultures validates the knowledge of the interconnection 

and value of all cultures. 



2. Writing, speaking, or creating works about theatrical performances, artistry, media 

presentations, or dramatic literature benefits the critic and the artist. 

3. Exploring drama and theatre through media, film, cinema, and Internet sources enhances 

proficiency in the use and knowledge of information technology and the newest developments in 

media technology. 

4. Problem spotting and problem-solving in productions require the use of essential 

communication. 

5. Articulating and explaining why choices were made is an essential skill in future careers. 

 

Nature of Drama and Theatre Arts: 

1. Critical response to theatrical works objectifies the importance of the field. 

 

3) Prepared Graduates: 

Discern and demonstrate appropriate theatre etiquette and content for the audience, self, venue, 

technician, and performer 

 

Grade Level Expectation: High School – Extended Pathway 

Concepts and skills students master: 

3. Respect for theatre professions, cultural relationships, and legal responsibilities 

 

Evidence Outcomes  

Students in the extended pathway can: 

a. Investigate and explain the knowledge, skills, training, and self-discipline needed to pursue 

careers and vocational opportunities in theatre 

b. Document and reflect on one’s own work created over several years, and identify successful 

approaches that could be applied in the development of future work 

c. Create a personal code of theatre etiquette and ethics 

d. Demonstrate awareness of professional ethics as an audience, cast, or crew member 

e. Demonstrate how to secure rights and royalties for a production 

 



21st Century Skills and Readiness Competencies 

Inquiry Questions: 

1. How does theatre etiquette impact a theatre practitioner? 

2. How do theatre etiquette and ethics enhance the theatrical experience? 

3. In what ways can theatre etiquette and ethics be successfully conveyed? 

4. How can theatre ethics be applied to one’s own work? 

5. Why is it important to know how to secure rights and royalties as a theatre artist? 

6. Why is documentation and reflection of one’s work necessary? 

 

Relevance and Application: 

1. Examining the relationship between drama and theatre training and vocations provides 

awareness of career opportunities in the field and beyond such as professional theatre jobs, 

advertising, marketing, and carpentry. 

2. Responding to different viewpoints and beliefs develops a mature awareness, understanding, 

and acceptance of difference and diversity. 

3. Investigating the importance of copyright laws in script writing, set and costume design, script 

adaptation, and the use of music in production prepares one to work professionally in the 

performance arts. 

4. Securing rights and paying royalties validates the perception of the artist’s rights and assures 

respect for the artistic product. 

5. Learning appropriate behavior in the production process and for public performances ensures 

respect and status in community, social structure, and lifestyle. 

6. Documentation of past work builds a resume and portfolio, along with reflection of growth 

made and future growth needed. 

 

Nature of Drama and Theatre Arts: 

1. Proper etiquette in a theatrical environment helps the audience appreciate the production 

and translates to a greater respect for the arts. 

 

 

 

 

 



Lesson Objectives 

Lesson One: What is Viewpoints 

 Students will outline the concepts of Viewpoints 

 Students will participate in tableaus to visualize each aspect of Boggart’s Viewpoints  

 Students will reflect on their experiences. 

Create: 

Perform:1.f 

Critically Respond: 1.c 3.a 

Lesson Two: Introduction into Viewpoints 

 Students will become aware of their own bodies and its movements 

 Students will participate in Bogart Exercises 

 Students will reflect on their experience 

Create: 1.b 

Perform: 

Critically Respond:1.c 3.a 

Lesson Three: Individual Viewpoints 

 Students will explore the elements of Bogart’s Viewpoints through their bodies 

 Students will students will reflect on their individual experiences 

Create: 1.b., 1.e, 3.c 

Perform:1.f 

Critically Respond: 1.c, 2.a, 3.a 

Lesson Four: Group Viewpoints 

 Students will explore the element of Bogart’s viewpoints and its effect on a group 

ensemble. 

 Students will build a strong ensemble relationship 

 Students will reflect on their experiences working with groups 

Create:1.b, 1.d, 1.e, 3.c 

Perform:1.a, 1.f 

Critically Respond:1.c, 2.a, 3.a 

Lesson Five: Create a Narrative 

 Students will create and perform their own short movement piece through the use of 

Bogart’s viewpoints 

 Students will build strong ensemble relationship 

 Students will reflect on their experiences. 

Create:1.b-f, 2.e, 3.c  

Perform: 1.a, 1,f 

Critically Respond: 1.c, 2.a, 3.a 
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Work Sample IV 

Lesson Plans 

 

 

 

 

 

 
 

 

  



Lesson #1: What is Viewpoints 
Number of participants: 15-20 
Classroom: Desks will be in a semi-circle but will moved around throughout the class. 
Materials: PowerPoint, pencil, and paper. 
Age: 16-18 
Time: 90 minutes 

1) Learning Set 

1.1 Gain Attention Everyone will take their seats and then I will play a 
video of a contemporary dance piece. They students 
will have a brief discussion about the performers.  

 What did you like about the video 

 How does this relate to acting? 

1.2 Review/State Prerequisite Our last unit we explored a variety of acting technique 
that rooted from the Stanislavski Systems. This unit we 
are going to be focusing on a movement based acting 
technique. This unit we will explore this technique 
through our bodies and also become more aware of 
how we move, why we move the way we do and how it 
relates to acting. 

1.3 Objective Objectives for Unit: 
Because the students need to know and understand 
(and in the next unit incorporate acting practices into 
their own scenes) a variety of acting techniques and 
teachers, today the students will be introduced to Anne 
Bogart, which standards across create, perform, and 
respond. At the end of this lesson, students will be 
given a written test to identify and define the different 
aspect of the Viewpoints, student will have multiple 
opportunities to retake the test until they have passed. 
 
Teaching Objectives: 
1) To introduce the topic of Movement and Viewpoints 
2) To outline the elements of Bogart’s Viewpoints 
3) To open students’ minds to other possibilities of 
techniques  
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Student Objectives: 
1) Discuss the power of movement 
2) Identify and define the elements of Viewpoints 
3) Develop a deeper understanding about the purpose 
of Viewpoints and its benefits. 
 
Essential Questions: 
1) Why is it important to study a variety of acting 
techniques? 
2) How can Viewpoints benefit your acting? 
 
Colorado Content Standards for Theatre:  
Perform:1.f 

Critically Respond: 1.c 3.a 

1.4 Advance Organizer 1) Dance Video and discussion (5-7 min) 
2) Review of previous and overview of standards and 
what we will be doing in the class (5 minutes). 
3) PowerPoint presentation. Intro on Viewpoints (10-15 
minutes). 
4) Tableaus (15 minutes) 
In 5 groups of 3 and 1 group of 2 the students will have 
a choice to create a tableau or a “GIF” for the given 
element. After each tableau we will have brief 
discussion about why the tableaux fits the elements and 
what else the element can look like. 
Students will have  
7) Reflection time and transfers (5-10 minutes). 

2.) Present Information 

2.1 Describe After the review and overview of the lesson today, I will 
give a brief presentation about Bogart’s Viewpoints. 
This will include: 

 Background information 

 Elements of Viewpoints 

2.2 Demonstrate The PowerPoint will give them information about 
Bogart’s Viewpoints. Then, through the use of tableaus, 
explanations, and reflection, the students will become 
familiar with the elements of Viewpoints. This will build 
their foundation. Then during the next few 
days/lessons, we will apply the elements they learned 
today to their scenes. 

3.) Students Refine Learning 

3.1 Practice  After the PowerPoint, students will create tableaus of 
each individual elements to help the students become 



aware of all the different ways a body can move in 
relationship to time and space. The students will make 
observation and reflect on the acting technique 

3.2 Feedback I will lead a discussion after every one of these 
exercises. Overall, the feedback will be about: 

 Why are these elements important to 
Viewpoints? 

 How can we use these elements in our acting? 

 Why would Bogart want to create this 
techniques for acting? 

 Why is it important to study great acting 
teachers? 

4.) Closure 

4.1 Summary The students and I will go over what we did today. I will 
ask them to explain the exercise we did and why we did 
it. Also, were there any elements that were challenging 
or confusing? 

4.2 Transfer “How can we apply what we have learned today to 
other classes? To other careers?” 

4.3 Near Transfer  “How can we apply what we have learned today to 
theatre and this class?” 
 “Good job today! Now tomorrow make sure to wear 
clothes that are easy to move in for the rest of this unit, 
we will be doing a ton of exercises relating the Bogart’s 
Viewpoints. 
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Lesson #2: Introduction to Viewpoints 
Number of participants: 15-20 
Classroom: Desks should be pushed the edges of the room to create a large empty space. 
Materials: PowerPoint, pencil, and paper. 
Age: 16-18 
Time: 90 minutes 

1) Learning Set 

1.1 Gain Attention  On a PowerPoint, “Please set you’re your 
belonging against the wall, and sit in a circle.” 

1.2 Review/State Prerequisite Last class we went over the 9 Viewpoints. Remember 
that Monday we will be taking the Quiz on Viewpoints 
and its history. Today we are going to focus on 
becoming aware of our bodies and how it moves in 
relationship to the space. Today will consist of a variety 
of exercise. Your job today is to participate to the best 
of your capability and to listen to your body and make 
new discoveries. 

1.3 Objective Objectives for Unit: 
Because the students need to know and understand 
(and in the next unit incorporate acting practices into 
their own scenes) a variety of acting techniques and 
teachers, today the students will be introduced to Anne 
Bogart, which standards across create, perform, and 
respond. At the end of this lesson, students will be 
given a written test to identify and define the different 
aspect of the Viewpoints, student will have multiple 
opportunities to retake the test until they have passed. 
 
Teaching Objectives: 
1) Encourage students to fully participate in the exercise 
2) Clearly describe the exercises and effectively lead the 
exercise. 
3) Promote students to reflect on how their bodies 
move in relationship to the space. 
 
Student Objectives: 



 Students will become aware of their own bodies 

and its movements 

 Students will participate in Bogart Exercises 

 Students will reflect on their experience 

 
Essential Questions: 
1) Why is it important to study a variety of acting 
techniques? 
2) How can Viewpoints benefit your acting? 
 
Colorado Content Standards for Theatre:  
Perform:1. b 

Critically Respond: 1.c 3. a 

1.5 Advance Organizer 1) Warm-up: Find Mama Penguin (5-10 minutes) 
2)Review of previous class and overview of standards 
and what we will be doing in the class (5 minutes). 

Explain Soft Focus 
Set up a “safe space” 
Expectation 

Participate to the best of their ability 
Be safe first 

3) Warm up (10 minutes) 
Stretches: 
1. Stand in a circle. Start with the feet about 
shoulder distance apart and turn the toes 
slightly inward. Drop the head down and allow 
the arms to hang loose. With each exhalation 
allow another tension held in the body to 
release. As the breaths go by, the releasing 
reaches deeper and into smaller muscles. Exhale 
four times.  
2. Together, everyone brings their right leg back, 
keeping both legs straight, heels remaining on 
the ground. Hang the top of your body over the 
left leg, still focusing on another four 
exhalations. 
3. Drop the right knee down about two inches 
off the ground, releasing the muscles of the right 
thigh. Keep the left heel on the floor and, again, 
focus on four exhales. Try to remain present, in 
the room, without haste or hurry. Next, drop the 
elbows to the floor keeping the right knee off 
the floor and the left heel down. Again, breathe.  



4. Come back up, elbows off the ground, place 
the right knee on the floor, take hold of the right 
ankle with the left hand, open the chest and 
reach out with the free right arm. Relax the 
shoulders. Breathe. 
 5. Finally, go backward through the previous 
positions, four exhalations each position, until 
everyone is, once again, with both feet shoulder 
distance apart, head hanging over. Do the same 
series of exercises on the opposite side of the 
body, starting with the left leg back.  
6. At the end, roll up the spine. Everyone is still 
in a smooth circle, with equal space between 
each person. With soft focus everyone in the 
circle should be visible to one another. 
 
6 Sunset Salutation: 
1. Stand in a circle, each individual visible to 
everyone else in the group. Maintain soft focus 
and an awareness of everyone else’s positioning. 
Feet are parallel, shoulder distance apart. Both 
palms are touching in front of the chest. 
2. At the same moment everyone begins to 
move the palms, still touching directly upward. 
When a point is reached where the hands 
cannot remain together any longer the hands 
separate. Everyone in the circle opens her/his 
hands at the same instant. The arms continue to 
rise to the full extent directly upward. Then 
everyone together bends the upper body 
backward, careful not to squeeze the lower 
spine.  
3. The upper body then, back remaining straight 
and arms on either side of the ears, slowly 
descends in front of the body until both hands 
are fully on the floor on either side of the feet. It 
is all right for the knees to be bent in this 
position. Again, this is accomplished 
simultaneously with everyone else in the circle. 
Soft focus and listening to the whole are 
necessary. 
4. Keeping your hands on the floor, and with 
head facing out, extend either leg behind you 
into a lunge position with the knee touching 



down. The heel of the forward foot remains flat 
on the floor. Everyone takes her/his hands off 
the ground at the same instant and bends 
backward, opening the chest. After a few 
moments, touch the hands down again.  
5. Next, move the forward leg back to join the 
other. Now raise the buttocks upward as you 
extend the chest and heels of both feet 
downward. In yoga, this position is known as 
downward facing dog 
6. The knees start to descend directly down to 
the floor. Everyone moves the knees at the same 
instant and all knees touch the floor at the same 
instant. Now both hands and both knees support 
you.  
7. The torso moves down and through until it 
reaches upward into a backward bending cobra 
position. The head remains straight forward.  
8. And now move in reverse through the last six 
moves (steps 2–7). The toes tuck under and the 
arms push back once again into downward 
facing dog. Now everyone moves backward 
through the same series of moves until the 
whole circle is standing with hands in front of 
the chest. During all these moves, the challenge 
is to flow through the positions without stopping 
while also attempting to move in unison. Once 
the group is back in the original position (palms 
touching in front of chest, etc.), the spacing and 
integrity of the circle should be reconfirmed. 
Then everyone breathes together once in and 
once out, and then begins together the next sun 
salutation, this time a bit faster 
 

4)Exercise 1:  High Jumps (5 minutes) 
In a circle the students must jump a high as 
possible simultaneously, making a little noise as 
possible. The jumps should be the knees to chest 
type jump 

 
5) Exercise 2: Run to the center (5 minutes) 

 In a wide circle the students run in place, one 
person decides to run towards the center and 
everyone must simultaneously run towards the 



center, once everyone is in the center they must 
repeat to run back to the wide circle. 

 The purpose: each participant will experience 
firsthand that anything can happen at any time 
and that s/he needs to be completely present in 
the moment, ready to move in response to 
stimuli. 

 
6)Exercise 3: Twelve/Six/Four (15 minutes) 

 The group begins running in a circle 
o Each individual is allowed to do 3 

different tasks, but the task must be 
done simultaneously as a group. 

o They need to change direction 12 times 
 Without any one individual 

initiating, the entire group finds a 
way to change direction at the 
same instant. Everyone should 
turn toward the inside of the 
circle when changing direction. It 
is important that the group does 
not slow down to make these 
changes easier. Turning should be 
precise and succinct. The group 
should look for a mutual consent 
to act together. 

o Jump 6 times: Jump high and land crouch 
on the ground, until everyone is 
crouched then wait for mutual consent 
and begin moving in the opposite 
direction 

o And stop 4 times at the same time, look 
for mutual consent to begin moving 
again. 

 
7) Exercise 4: The Chase (5 minutes) 

 In a circle each individual is compelled to tough 
the person shoulder in front of them and wants 
to prevent from being touched on the shoulder 
Without any one individual initiating, the entire 
group finds a way to change direction at the 
same instant. Everyone should turn toward the 
inside of the circle when changing direction. It is 
important that the group does not slow down to 



make these changes easier. Turning should be 
precise and succinct. The group should look for a 
mutual consent to act together. 

 Try not to change the size of the circle, say “Go” 
and do not let the exercise exceed 10 seconds, 
after the 10 seconds the actors should change 
direction and go after the other 

8) Exercise 5: Peripheral Vision (10 minutes) 

 Walk freely in the space 

 Chose one person to notice 

 Still in soft focus observe the individual, don’t let 
them out of your line of vision, keep in 
peripherals and let the information come to you, 
instead of seeking the information. 

 After a minute add another individual to observe 
o Do not clump the individuals’ 

observations together but observe 
individuals 

 Add a third 

 Then a fourth 

 Now let go of the previous people and choose a 
new person 

 Observe in soft focus 

 The person should walk directly towards the 
person and stop as close as possible to them.  

 Once everyone is still, have them close their 
eyes and remind them of their other sense and 
to become aware of them  

 Ask them to use all of their sense to observe the 
moment 

 Ask the group to open their eyes and move away 
from each other while still being open to all of 
their senses. 

 
9) Reflection time and transfers (15 minutes). 
What are your general thought about what we did 
today? 
What do you think the goal of the first exercise (high 
jump)? 

How did you as a class achieve the goal? 
What was the most challenging Exercise? 

What challenges did you face in 12/6/4? 
How did/can your overcome those challenges? 



How did the soft-focus effect you during the exercises? 
What challenges or discoveries did you experience in 
the “Peripheral exercise”? 
 
Please put the classroom back to its original state and 
then sit in your seat and use the remaining time to 
write a reflection of Today’s class. What questions do 
you have, what discoveries did you make, what did you 
like and not like? 
 
*5 minutes to set up and 5 minutes to return the room 
back to its original state. 
 

2.) Present Information 

2.1 Describe After the review and overview of the lesson today, the 
students will participate in a variety of exercises, which 
focuses on helping students become more aware of 
their bodies and how it moves in relationship to the 
space 

2.2 Demonstrate Through a variety of exercises. The students will 
participate in the exercises to gain insight on how their 
bodies move in relationship to the space. 

3.) Students Refine Learning 

3.1 Practice  Through a variety of exercises. The students will 
participate in the exercises to gain insight on how their 
bodies move in relationship to the space. 

3.2 Feedback I will lead a discussion after every one of these 
exercises. At the end of the class period students will 
reflect on the overall experience as well and will be 
given time to reflect in their journals. 
 
 

4.) Closure 

4.1 Summary The students and I will go over what we did today. I will 
ask them to explain the exercise we did and why we did 
it. Share Discoveries they made, challenges they faced. 

4.2 Transfer “How can we apply what we have learned today to 
other classes? To other careers?” 

4.3 Near Transfer  “How can we apply what we have learned today to 
theatre and this class?” 
 “Good job today! Now tomorrow make sure to wear 
clothes that are easy to move in for the rest of this unit, 



we will be doing a ton of exercises relating the Bogart’s 
Viewpoints. 

 
Day 2: Individual Viewpoints 

 Review the previous day 

 Warm up bodies 

 Practices exercise 1-5 

 Introduce exercise 6: imaging 
o While running in place, still in a circle, introduce a series of five images (see list 

below), one at a time. The participants should try to visualize each image as fully 
as possible in their bodies. Finally, all five images should be experienced 
simultaneously.  

o 1. Imagine a beautiful golden band around your head pulling gently upward. 
o 2. Use soft focus.  
o 3. Loosen your arms and shoulders. 
o 4. Imagine that your legs are strong and muscular and that your bare feet are 

accustomed to working in the soil. Feel the sense of descent into the ground.  
o 5. Place your hands on your heart. Find the beating of the heart. Extend the arms 

outward and imagine working with an open heart. 
o  Repeat these instructions so that all five images are present at the same time 

(the fifth image can now exist without touching the heart or gesturing outward). 

 Class Discussion/reflection 

 Individual reflection on experience in class. 
 

Works Cited 
 

 
Bogart, Anne. The Viewpoints Book: A Practical Guide to Viewpoints and Composition. Theatre 
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Lesson #3: Individual Viewpoints 
Number of participants: 15-20 
Classroom: Desks should be pushed the edges of the room to create a large empty space. 
Materials: PowerPoint, pencil, and paper. 
Age: 16-18 
Time: 90 minutes 

1) Learning Set 

1.1 Gain Attention Welcome everyone! Today we have a quiz on Bogart’s 
Viewpoints, please get out a pencil as I hand out the quiz, 
when you are finished go ahead a take out your theatre 
journal and take time to either reflect on what we did the 
last couple of classes or what you hope to learn or gain 
from this experience.  

1.2 Review/State Prerequisite On a PowerPoint, the teacher will go over the answers to 
the quiz, which will help refresh the students’ memory on 
the content 

1.3 Objective Objectives for Unit: 
Because the students need to know and understand (and 
in the next unit incorporate acting practices into their 
own scenes) a variety of acting techniques and teachers, 
today the students will be introduced to Anne Bogart, 
which standards across create, perform, and respond. At 
the end of this lesson, students will participate in a group 
discussion about their experience and then individually 
reflect on their experience with Viewpoints.  
 
Teaching Objectives: 
1) Encourage students to fully participate in the exercise 
2) Clearly describe the exercises and effectively lead the 
exercise. 
3) Promote students to reflect on how their bodies move 
in relationship to the space. 
 
Student Objectives: 

 Students will become aware of their own bodies 

and its movements 

 Students will participate in Bogart Exercises 

 Students will reflect on their experience 

 
Essential Questions: 
1) Why do actors train their bodies? 
2) How can Viewpoints benefit your acting? 
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Colorado Content Standards for Theatre:  
Create: 1.1.b, 1.1.e, 1.3.c 

Perform: 2.1.f 

Critically Respond:  3.1.c, 3.2.a, 3.3.a 

1.6 Advance Organizer 1) Warm-up: Stretches and Sun Salutations (15 minutes) 
2) Exercises 
Day1 (25 min) : Viewpoints of Time 
Tempo, Duration, Kinesthetic Response, Repetition 
Tempo: EXERCISE 1: THE BASICS (5 minutes)   
1. Choose one action, with a clear beginning and end.  
2. Repeat it several times, making sure the form is exact 
and repeatable.  
3. Perform the action in a medium tempo.  
4. Perform the action in a fast tempo.  
5. Perform the action in a slow tempo. 
EXERCISE 2: TEMPO ON A GRID (5-10 minutes) 
1. The group runs in a medium jog. On a hand clap, they 
turn to their right and run in a circle. They are now 
traveling through space instead of running in place. 
Maintain a constant distance between bodies. With soft 
focus, be aware of the entire group, the entire circle, 
become aware that the circle is a Topography.  
2. With the next hand clap, the group switches out of the 
circle to work on a new Topography—a grid. Imagine a 
series of straight lines, crisscrossing each other The floor 
is a giant piece of graph paper. With this next hand clap, 
the group now moves anywhere along the lines of this 
imagined grid on the floor. They do not need to stay 
together in a group; individuals are free to explore the 
grid in any direction. 
3. Keep your focus on Tempo—how fast you are going. 
Continuing to work on the grid and in soft focus, begin to 
add switches of tempo at your own will. Individuals are 
now working on their own, simply moving along the grid 
in various patterns and at various tempos. Notice if there 
are tempos you stay away from or resist—then add them! 
Include hyper-speed and the slowest you can go and still 
call it movement. Notice when you get bored. What do 
you have to do to surprise yourself? As you continue 
working on the grid with switches of tempo, it is useful to 
add awareness of another Viewpoint: Duration. 
 



Duration: 
EXERCISE 3: DURATION AND TEMPO ON THE GRID (5 
minutes) 
ask the participants to become aware of patterns that are 
emerging. Not only which tempos they tend to rely on or 
ignore, but also how often they are switching tempos. 
Note aloud to the group that almost everyone is probably 
switching her/his tempo regularly, rhythmically, and in 
short bursts. This is a standard, fallback position when it 
comes to Duration.  
Duration, a gray zone, in which things last a comfortable, 
average, seemingly coherent amount of time. We tend to 
shy away from things that last very long, or change very 
quickly, i.e., very short. With this in mind, work on the 
grid, continuing with changes of tempo, but putting ninety 
percent of your focus on Duration now. Stay in tempos 
longer than feels comfortable, or shorter. As you move on 
the grid now, you are experimenting not only with how 
fast you go but how long you stay in each speed 
1. After adding changes of tempo and duration, add 
changes of direction on the grid. Now people can move 
forward, backward or sideways.  
2. Add changes of levels, so that the grid in the mind’s eye 
is not two-dimensional on the floor, but three-
dimensional in space. Now people can travel on tiptoe, as 
high as possible, or in a crawl or slither, as low as possible. 
Make sure that focus stays on Tempo and Duration and 
that, in adding awareness of vertical space and different 
ways of traveling, people do not become engaged in 
playing with Shape.  
3. Add stops and starts.  
4. For a time, forget everything but top speed and 
stillness. Those are the only two choices. Devour space 
with no fear. See through your back. Keep the inside and 
outside energy balancing each other, so that you work 
with a sense of inner calm and slowness when you are 
traveling at hyper-speed, and a sense of inner momentum 
when you are traveling slowly.  
5. You, as group leader, will be able tell if someone has 
predetermined where they are going to stop or when they 
are going to start. Point this out. Say: “I can see where 
you’re going to stop because you’ve already decided.” 
Keep reminding them to surprise themselves. 
 



Kinesthetic Response: 
EXERCISE 4: K.R. ON THE GRID (5 minutes) 
Continuing to work with stops and starts on the grid, start 
to shift the bulk of your focus away from Tempo and 
Duration and toward Kinesthetic Response. Kinesthetic 
Response is your spontaneous physical reaction to 
movement outside yourself. Put your focus on other 
bodies in the space and let your stops and starts being 
determined by them. Let the decision to move or be still 
be made by when others affect you, when they pass you, 
start around you, stop around you, etc. In focusing on 
Kinesthetic Response, you are now working on when you 
move rather than how fast (Tempo) or how long 
(Duration). 
 
Repetition: 
EXERCISE 5: REPETITION ON THE GRID (5 min) 
1. Let go of thinking about Tempo, Duration and 
Kinesthetic Response. Concentrate on Repetition. All your 
movement now should be determined by repeating 
someone else, either their path, their direction, their 
speed, their stops and starts, etc. Follow someone, 
shadow her/him. Don’t get caught with one person. 
Constantly switch to a new person as s/he comes into 
your field of play.  
2. Practice repeating off someone far away from you as 
well as someone near you.  
3. Now repeat off two people instead of just one. Work 
with repetition of one person’s floor pattern and another 
person’s tempo.  
4. Make use of your awareness of Repetition over time, so 
that you can now recycle and incorporate movement that 
occurred earlier in the exercise. Let yourself be carried 
away, thrown around the grid, bounced between other 
bodies, repeating everything that you see and hear, with 
your soft focus and by listening through your back, so that 
you are using movement that is occurring on all sides of 
you, not just in front. 

 
 

Day 2(60 minutes): Viewpoints of Space: Shape, Gesture, 
Architecture, Spatial relationship, Topography, 
 
Exercises 2-5 (10 minutes) 



EXERCISE 6: SPATIAL RELATIONSHIP ON THE GRID (10 min) 
1. The group moves on the grid, relaxing attention, letting 
instinct carry them, rather than being guided by one 
particular Viewpoint. Allow this to go on for a minute or 
two, or until the group is moving freely and naturally, 
without imposing ideas on their movement patterns. Clap 
your hands to have the group stop, to hold in stillness. 
2. Ask the participants to notice the space between 
themselves and others. The distance between bodies. This 
is Spatial Relationship. Ask them to notice how even all 
the space is 
3. With your next clap, the group begins moving on the 
grid again, at ninety-degree angles—this time working 
with an acute awareness of the space. Let them know that 
this time they should let themselves make decisions about 
when and where to go based only on where other people 
are. They should work in the extremes of going either 
close to or far away from others. Try to work 
spontaneously. Change as other people change around 
you. 
 4. Stop the group again with a clap. Notice how the 
spatial relationships in the group have changed: they are 
more interesting, more noticeable, more potent. 
Something begins to occur in space when we pay 
attention to it. 
5. After introducing individual Viewpoints on the grid, you 
can do exercises that combine Viewpoints or ingredients 
in various ways while working on the grid:  
□ Work on the grid with only hyper-speed or stillness. Run 
with no fear. Run with abandon. Run with trust.  
□ Work on the grid with level and Spatial Relationship.  
□ Work on the grid with only hyper-speed or stillness, 
incorporating levels and Spatial Relationship, etc.  
You can give structure in any combination that you assess 
is most challenging or helpful for the particular group. 
EXERCISE 7: TRANSISTIONING TO TOPOGRAPHY 

1. BASIC PATTERNS. Introduce Topography by 
pointing out that the grid is itself a topography, 
that the group already has been working with 
Topography. Now change the image of the grid 
into a series of circles. Work on curves and swirls. 
Change from circles to zigzags or diagonals. While 
working on the grid you may have introduced 



levels—asking the group to imagine the grid as not 
just two-dimensional 
(the floor only), but three-dimensional, going up 
and into the room as an imaginary structure. With 
this image in mind, the group can explore height 
and depth on the grid, working in a topography 
which is a multidimensional landscape rather than 
solely a floor pattern.  
2. PAINTING ON THE FLOOR. Let the grid dissolve 
below your feet, and in its place imagine a new 
topography of your own creation. (At this point, 
each individual need to let go of the group focus 
and turn to a solo focus.) Imagine that the soles of 
your feet have red paint on them, and you are 
now painting the floor. Create various 
topographies by painting on the floor. Work in 
constantly shifting combinations of circles and 
zigzags and straight lines.  
3. SIZE OF CANVAS. Return to one basic floor 
pattern for a moment. Maintain this exact pattern 
while changing the size of it. If you’ve been 
working with small circles, expand them to take up 
the whole room; if you’ve been traversing across 
the entire floor, use the same floor pattern to 
work in miniature on a single corner, etc.  
4. SHAPE OF CANVAS. Next, add an awareness of 
shape of playing space. If you are working in a 
corner, actually define it on the floor for yourself 
with an invisible boundary. Work inside of a 
square. Or work inside of a circle in the center of 
the room. Or work inside of an oblong on the 
farthest downstage edge of the playing space (we 
often refer to this extreme downstage area as in 
one, a term derived from vaudeville). You are now 
working with pattern itself, size of pattern and 
shape of playing space. 

EXERCISE 8: SHAPE (10 min) 
1. LINES. Everyone stands alone somewhere in the 

space, focusing on her/his body, beginning in a 
neutral, relaxed position (soft focus). Become 
aware that your body is already making a shape, 
i.e., an outline against space, a silhouette. Get a 
clear sense of this shape as if against an expanse 
of sky, or a cyclorama. Remaining in your spot, 



begin to create new shapes by moving parts of 
your body, concentrating first on shapes which are 
linear or angular. (In painting it is common 
practice to deconstruct and understand form as a 
combination of lines and curves.) Make only 
shapes which include angle, lines, hard edges. Use 
parts of your body other than just arms and legs: 
use your elbow, knee, tongue. Continue 
awareness on legibility, i.e., how easy the shape is 
to read from the outside. 
2. CURVES. Now take the shapes you are making 
and translate them into shapes which are curved 
or circular. Every shape should now be comprised 
only of rounded lines and edges. Note the 
different feeling that is evoked for you by curves 
instead of angles.  
3. COMBINATION. Combine lines and curves in 
your body by isolating different body parts and 
having one in a straight line and another in a 
gentle curve. Experiment with different 
combinations. Create contrast and juxtaposition 
and tension in your various shapes.  
4. FLUIDITY AND SPONTANEITY. 
Note how you are making a shape, stopping, then 
starting a new one. Try to keep the movement 
fluid, so one shape leads to the next, so the 
process is of one shape evolving into another. Let 
the shape itself lead you, rather than you are 
leading the shape. Next, add changes of tempo 
and note how different tempos lead to different 
kinds of shapes. Let the varying tempos kick you 
into spontaneity; working at a faster tempo will 
give you less time to predetermine.  
5. TRAVELING. Shape can be either stationary or 
moving. Take the exact shape you are in and begin 
moving through the space with it, allowing the 
shape itself to dictate a new, probably unusual, 
way of traversing space. As you cross the room, 
allow the shape to evolve. Find new shapes that 
you can travel in/with.  
6. OTHERS. Shape can be created solo or with 
others. As you travel around the space in Shape, 
allow contact with other shapes (people in this 
case). Allow your shapes to merge and shift so that 



you are now creating one shape from two bodies 
or three bodies. At this point, the usual tendency 
for a group while working on Shape is to turn the 
shapes inward, becoming a single amorphous blob 
of slithering bodies. The group will most likely end 
up on the floor, entangled in each other in an 
imprecise mass, without legible definition. You will 
need to point this out, ask them to note it. 
Encourage them to work with one or two others, 
making strong, graphic shapes that turn out 
instead of in. 
 7. TRAVELING WITH OTHERS. Take the shape you 
are in with your partner(s) and travel. As you go, 
allow it to change. As you meet others, disengage 
from your original shape partner (s) and find 
yourself in new shapes with new partner(s). 
Practice finding yourself somewhere, in some 
position, in some shape, without planning it. Allow 
things to happen. Open up to surprise encounters. 
 

EXERCISE 9: EXPRESSIVE GESTURE (10 min) 
1. STARTING. If you are transitioning from the 
introduction of Shape, it is best to work on Expressive 
Gesture first. Begin by simply encouraging the group to 
think of what they are doing no longer as Shape but as 
Expressive Gesture. What will shift is that we are now 
working with (1) something behind the movement (a 
feeling, thought, idea); and (2) a beginning, middle and 
end to the movement.  
2. EXPRESSING EMOTIONS. Express something with your 
gesture. Express a feeling. Make a gesture that expresses 
a feeling of joy. Make a gesture that expresses a feeling of 
anger. Make a gesture that expresses a feeling of fear. 
Make a gesture that expresses a feeling of sadness. Move 
through space with that gesture. Repeat it. Refine it. Let it 
evolve.  
3. EXPRESSING IDEAS. Now work on gestures that express 
an idea. For instance, express the idea of freedom in a 
movement. Express the concept of justice. Now do the 
same for war, balance, chaos, the cosmos. It’s useful to 
ask the group to note those parts of the body they tend to 
rely on, and those they ignore. All nine Viewpoints can 
serve as a personal litmus test, a method for gauging 



where the individual’s strengths and weaknesses lie, what 
habits are repeated and what territory is unexplored. 
 4. USING YOUR WHOLE BODY. Include the parts of your 
body that you’re not used to working with—include all 
parts of your body. Work from the feet to the head; make 
an Expressive Gesture first with your toes, then your 
heels, then your whole foot, then your ankles, etc. 
 
EXERCISE 10: BEHAVIROAL GESTURE (10 min) 
1.STARTING. Take whatever gesture you are in and let it 
evolve from an Expressive one to a Behavioral one. This 
means taking something relatively abstract, which you 
would not normally see someone do, and transforming it 
into something relatively concrete, which you might likely 
see someone do on the street, in the home, at the office. 
It is important that as the group is led through generating 
a mass and variety of gestures in the following steps, that 
they are pushed to do so quickly, without premeditation 
or judgment. Undoubtedly, what will emerge from this 
initial pool of gestures will be full of cliché and stereotype. 
This is not only okay, it is encouraged. It’s important that 
we begin with exactly who we are, what we think, what 
we preconceive, rather than some notion we have of who 
we should be and how we should think. Once again, if we 
work spontaneously and honestly, Viewpoints training is 
an invitation to see ourselves, a gateway to greater 
consciousness. 
2. BODY AND HEALTH. Create gestures that give 
information about a person’s body and physical health. 
These include wounds, scars, disabilities; responses 
to/expressions of health and illness, such as a sneeze, 
yawn, buoyant walk, rolling of the neck, etc.; and 
reactions to weather, such as shivering, a wipe of sweat, 
fanning oneself, buttoning up, putting a hand out to feel 
rain or snow, etc.  
3. TIME PERIOD AND CULTURES. Make gestures that 
belong to a specific period or culture, for instance, 
gestures that are Elizabethan or Jacobean; gestures that 
are of the 1920s, the 1950s or 1960s; gestures that are 
only of “now”; or gestures that are specific to French, 
Italian or German cultures. See if specific periods evoke 
specific tempos, shapes, uses of architecture. For 
instance, when working on gestures of the 1920s, you 
might notice how the group moves quickly, in staccato 



bursts, employs shapes that are more angular than round, 
etc. Ask the group to note these emerging patterns. This is 
an important way in which Viewpoints training can lead 
directly into the rehearsal process, either when working 
on an extant text or in generating an original piece. It is 
the point- and-name method for creating a vocabulary for 
the specific piece (see Chapter 10, Viewpoints in 
Rehearsal). By pointing to and naming patterns that 
emerge from a given theme or subject, you begin to 
define a specific physical vocabulary for your production 
according to its specific themes and subject. 
4.IDIOSYNCRASIES. Make gestures that tell of a person’s 
eccentricities, quirks, and/or habits: a twitch, a way of 
scratching, cocking the head, curling the lips, a nose 
scrunch, a foot tap, an odd bend of the elbow.  
5.GENRE. Make gestures that belong to specific genres, 
for instance:  

□ What are gestures that belong to film noir? 
 □ What are gestures that belong to the Western? 
□ What are gestures that belong to slapstick, quiz 
shows, nineteenth century melodrama, commedia 
dell’arte, and so on?  

6. CONNOTATION. Make a series of gestures that say 
something, that have thought and/or intention behind 
them. For example, in terms of intention, make a gesture 
that fulfills your intention of seducing someone or hurting 
someone; work on “to entertain” or “to warn” or “to 
quiet.” For gestures that have thought or words behind 
them, express the words through Gesture. For example, 
say the following through Gesture: “Hello,” “Screw you,” 
“What’s up?” “Come here,” “Enough!” etc. Make more 
gestures. Communicate. If you allow the group to 
communicate in a direct fashion with one another 
through Gesture, remind them of soft focus so that the 
exchange happens through Gesture and without eye 
contact. As a variation, and to increase specificity, you can 
work in greater depth on one or two phrases, playing with 
degree and relationship. For instance, make a gesture for: 
“Hello,” then repeat this as if to someone you know well, 
then as if to someone you’ve never met before. Make 
new gestures for: “Nice to meet you.” Make a gesture 
that says: “Hiya!” more than just: “Hello.” Then, through 
Gesture, continue with variations of: “Hail,” “Welcome,” 
“Greetings!” “Hey there,” “’S’up?”  



7. USING YOUR WHOLE BODY. Use more parts of your 
body to generate Behavioral Gestures. Use smaller parts: 
a finger, a toe, an eyebrow, the corner of your lip. 
EXERCISE 11: ARCHITECTURE (10 min) 
1. THE FLOOR BENEATH YOUR FEET. Shift your awareness 
to the architecture which is already there, with which you 
are already working (albeit probably unconsciously). We 
always, in some way large or small, position ourselves in 
relation to mass: to walls, objects we sit in or stand near 
or far from, posts we lean on, tables we rest on, space we 
center ourselves in or find the corners of, etc. Notice your 
feet on the ground. Is there any pattern or tape on the 
floor? Notice the walls and how near or far they are from 
you. How is the light coming into the room? What is the 
texture of the wood your hand is on? Become acutely 
aware of exactly where you are and let this architecture 
inform your movement. Dance with the room. Let it tell 
you what to do, where to go, how to move. Let the room 
determine your shapes, your gestures, your tempos, your 
topographies.  
2. SOLID MASS. Let different solid masses within the space 
give you movement. Dance off the shape of a chair. Walk 
along the wall. Climb the ledge. Lean on the pole.  
3. TEXTURE. Focus not on the mass and weight and 
structure of an element, but on its texture—not what it is, 
but of what it is made. If you are working with a mask, 
become aware of whether it is cloth or metal or wood, 
whether it is hot or cold—let that inform your tempo, 
your size, etc. Move around the room letting your dance 
change according to what materials you touch.  
4. LIGHT. Dance off the light in the room. Work off the 
pattern of light fixtures or where the window is. Work 
with or against light. Move in or out of it. Make shadows. 
5. COLOR. Dance off color in the room. Maybe you move 
to and from spots of red in the room, or your movement 
is inspired by the color of the clothes that others are 
wearing. Perhaps red becomes a motif and suggests a 
story or a theme. At any event, you are practicing 
sensitivity to patterns of color that are normally 
overlooked.  
6. OBJECTS. Dance with smaller objects or props in the 
space. Find objects that move, that can travel across the 
room with you or that open and close: a chair, broom, 
book, clothing rack, paint can. Move with that object. 



Develop a relationship with it. Let it taunt you, challenge 
you, give you an obstacle. Play with it. Turn it into 
something else. See it and exploit it for its raw qualities 
rather than its functional ones.  
7. INCLUDING OTHERS. Let in the objects that people 
around you are using—join them. Do not get attached to 
your own activity to the exclusion of what actually passes 
in front of your path. Move on to another event in the 
room . . . and another.  
8. THE WHOLE SPACE. At this point the group will most 
likely still be working within the implicit perimeters of 
their playing area. Encourage them to let in the whole 
space, not just a polite and preconceived notion of what is 
or is not stage space. Tell them to break the fourth wall. 
Go behind the tables. Use the risers, the garbage can, the 
door to the hallway. See and include the entirety of the 
room within which you are working- not just where there 
is light or empty floor 
9. DISTANT ARCHITECTURE. Shift your focus that you are 
no longer working exclusively of the architecture under 
you feel or in your hand, but also the architecture that is 
far away, across the room. Dance off the opposite door, 
be in dialogue with a distant object 
 
Day 3(60 minutes): Individual Viewpoints: bringing 
viewpoints together 
Exercises 2-11 (25 minutes) 
EXERCISE 12: COUNTING (10 minutes) 
Begin with a counting exercise in which everyone walks in 
the space at a similar speed but in any direction. Each 
person is to speak only once in the course of counting to 
20. If more than one person speaks at a time, the group 
must start over the counting.  
As an additional challenge: students continue walking 
with a soft focus and become aware of their tempo. 
Everyone should walk at the same speed. Then, once 
established, each person should accelerate their speed to 
match the group tempo, then each person should break 
into a run and then decelerate together slowing down as 
a group until everyone stops together. After several 
moments of stillness, the groups should attempt to start 
waling again at the same time and tempo. 
 
EXERCISE 13 (10 min): The flow 



The students should walk around the space using soft 
focus. While walking around the room the students have 
5 options, which should be introduced while walking 
around the space 

1. Walk through the space created between two 
people, seen as a doorway, try to pass through as 
many doorways as possible. 

2. Change tempo: must inspired by others or by 
passing through a doorway 

3. Choice to stop: can stop when inspired by an 
external event 

4. Follow someone  
5. Choose to not enter the doorway and turn away 

from the person. 
EXERCISE 14 (15 min): lane work  
1. Five to seven participants stand upstage in a horizontal 
line, stage left to stage right, etc. They are equidistant, 
allowing a minimum of several feet between each other. 
The space in front of each person forms a lane (imagine a 
swimming pool). The participants face downstage; they 
are motionless and attentive, listening to each other. They 
will face the following limitations when they begin to 
move:  
2. Each person must remain inside her/his lane. The lane 
extends ideally about twenty feet. Each person is free to 
move back and forth to any part of her/his lane. But: 
3. Movement is strictly limited to five options: (1) walking, 
(2) running, (3) jumping, (4) dropping, (5) stillness.  
4. Each maintains an awareness of the space formed by all 
of the lanes and stays in tune with all the other 
participants at every moment.  
5. Each makes choices with particular attention to the 
following Viewpoints: Kinesthetic Response, Spatial 
Relationship, Repetition, Duration and Tempo. (There 
should be no obvious use of Architecture, Shape or 
Gesture in this exercise.) The Topography has already 
been predetermined by the lanes. While doing Lane 
Work, there is no time to think about the individual 
Viewpoints, rather the participants must use all they have 
learned so far intuitively, in the moment, and in response 
to what is happening already. 6. As the participants are 
ready and standing in their beginning positions, you may 
tell them to begin. An individual's movement begins only 
in response to someone else's movement. To discern this 



movement, a high level of listening and attention must be 
sustained consistently. Working with soft focus makes 
direct eye contact unnecessary. The movement must 
occur instantaneously and with a full physical 
commitment. The beginning of movement in the lanes 
should appear organic and easy, as if there is no leader or 
follower. If, when the exercise begins, you notice that 
people all moved at once or forced the movement to 
begin, stop them. Have them return to their initial starting 
points at the ends of their lanes. Remind them to listen 
and let everything they do come to them, rather than 
forcing it. Sometimes this means a group might just stand 
still for several seconds, or even a minute, before 
movement occurs. This is okay. The object of this exercise 
is to practice listening rather than to create events 
onstage. 
 
 
3) Class Discussion (5-15 minutes) 
4) Individual Reflection (5-15 minutes) 
 

2.) Present Information 

2.1 Describe After the review and overview of the lesson today, the 
students will participate in a variety of exercises, which 
focuses on helping students become more aware of their 
bodies and how it moves in relationship to the space 

2.2 Demonstrate Through a variety of exercises. The students will 
participate in the exercises to gain insight on how their 
bodies move in relationship to time and space 

3.) Students Refine Learning 

3.1 Practice  Through a variety of exercises. The students will 
participate in the exercises to gain insight on how their 
bodies move in relationship to time and space 

3.2 Feedback I will lead a discussion after every one of these exercises. 
At the end of the class period students will reflect on the 
overall experience as well and will be given time to reflect 
in their journals 

 Everyone will start with sharing a discovery, 
challenge or question about their experience so 
far 
 

4.) Closure 



4.1 Summary The students and I will go over what we did today. I will 
ask them to explain the exercise we did and why we did it. 
Share Discoveries they made, challenges they faced. 

4.2 Transfer “How can we apply what we have learned today to other 
classes? To other careers?” 

4.3 Near Transfer  “How can we apply what we have learned today to 
theatre and this class?” 
 “Good job today! Now tomorrow make sure to wear 
clothes that are easy to move in for the rest of this unit, 
we will be doing a ton of exercises relating the Bogart’s 
Viewpoints. 

 
Work Cited 
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Lesson #4: Group Viewpoints 
Number of participants: 15-20 
Classroom: Desks will be in a semi-circle but will moved around throughout the class. 
Materials: PowerPoint, pencil, and paper. 
Age: 16-18 
Time: 90 minutes 

1) Learning Set 

1.1 Gain Attention Circle up in the center of the room 

1.2 Review/State Prerequisite In the circle, the student will briefly state and define all 
of the 9 Viewpoint 

1.3 Objective Objectives for Unit: 
Because the students need to know and understand 
(and in the next unit incorporate acting practices into 
their own scenes) a variety of acting techniques and 
teachers, today the students will be introduced to Anne 
Bogart, which standards across create, perform, and 
respond. At the end of this lesson, students will 
participate in a group discussion about their experience 
and then individually reflect on their experience with 
Viewpoints.  
 
Teaching Objectives: 
1) Encourage students to fully participate in the exercise 
2) Clearly describe the exercises and effectively lead the 
exercise. 
3) Promote students to reflect on how their bodies 
move in relationship to the space. 
 
Student Objectives: 

 Students will become aware of their own bodies 

and its movements 

 Students will participate in Bogart Exercises 

 Students will reflect on their experience 

 
Essential Questions: 
1) Why do actors train their body? 
2) How can Viewpoints benefit your acting? 
3)How does group training benefit a theatre artist? 
Colorado Content Standards for Theatre:  
Create: 1.1.b, 1.1.d, 1.1.e, 1.3.c 

Perform:2.1.a, 2.1.f  

Critically Respond: 3.1.c, 3.2.a, 3.3.a 



a. Advance Organizer 1)Warm-up (10-15 minutes) 
2) Exercises 2-10 (20 minutes) 
3) Group exercises (40 minutes) 

Day 1 (10 minutes) 
EXERCISE 15: OPEN VIEWPOINTS (10 MIN) 
Now the participants are ready to try Open Viewpoints, 
a free-form version of Viewpoints training, where floor 
patterns, such as the lane or grid, are not 
predetermined. It is a practice where a group of 
anywhere from five to nine people will, by employing 
extraordinary listening, generosity and artfulness, find a 
way to begin an improvisation using fully their 
Viewpoints training.  
1. Spatial Relationship should be the first consideration. 
As they walk onto the stage, participants should make 
articulate choices about where to begin based on the 
placement of others around them. The opening 
arrangement should not be too baroque (not too many 
odd shapes), but rather a simple, visible Spatial 
Composition where the entire stage picture is clear to 
everyone. Start with stillness.  
2. From stillness the participants listen to one another 
and to the room. They listen with their entire bodies. 
There should be no hurry to make something happening 
(when beginning an Open Viewpoints session, patience 
is an ally). The quality of listening creates the conditions 
in which something may occur: participants attend to 
the listening and to one another. Then they act upon 
that listening with a Viewpoints vocabulary.  
3. The participants should be aware of the emerging 
movement vocabulary happening during the first few 
minutes of the improvisation, and attempt to develop 
this finite vocabulary, rather than creating new 
movement ideas. For example, if a particular gesture 
such as pointing, waving ox saluting occurs, stick with 
those shapes rather than inventing new ones. New 
shapes occur almost by themselves, through an 
involvement with the extant vocabulary. Ideally, Lane 
Work has already demonstrated the maximum effect of 
a minimal palate. Gertrude Stein wrote from an 
extremely limited lexicon/She created innumerable 
meanings through the juxtaposition of the same words 
in different ways: "The same, only different/' she would 
say (see Chapter 15, page 186). Viewpoints training 



emerges very much from an aesthetic similar to Stein's. 
The intent is not to create an ever-increasing 
vocabulary; rather it is to imbue new meanings into 
repeated shapes. During the Open Viewpoints session, 
watch the stage, and coach the participants if 
necessary. If there are so many different things going on 
that you cannot see the entire stage picture and 
everyone in it, ask the participants to simplify and 
minimize their vocabulary. The group should try to stay 
on the same plate, which means that they are working 
together on one event rather than many. A great deal of 
variation exists inside a single event, but only one event 
is happening. When the group is not on the same plate, 
unfocused chaos and diffusion ensues; when a group 
finds an event together, the results can be breathtaking. 
This does not necessarily mean that all participants are 
centralized or near each other; "one event" can occur 
with two or three groups across space.  
Note: Ultimately the best way to learn Viewpoints is 
practice. Generally, an Open Viewpoints improvisation 
should last from ten to fifteen minutes. At one point 
early on it is a good idea to allow for an uninterrupted 
experience of Open Viewpoints for twenty minutes. 
Afterward ask each individual who participated in the 
longer improvisation to give a piece of advice to the 
next group, advice from the heat of experience. The 
advice should be concise, practical and to the point. 
Often the participants will articulate basic concepts 
such as: "Pay-attention," "Don't think too much," 
"Listen with your whole body," "Have fun," "Let go," 
"Trust in the others," etc. As in any kind of learning, it is 
best for the advice to emerge from those who just had 
the experience rather than from an outside instructor. 
 

Day 2(60 minutes) 
EXERCISE 16 (25 Min): 3 up/ 2 down 
1. Five participants go onstage. At the moment the 
improvisation begins, only three people should be up 
(standing) and two should be down (close to the 
ground). As the group continues moving, they need to 
adhere to the rule that, at every moment, three people 
must be up and two down. Visible and articulate 
choices by the participants will help to create a clear 
flow of action. At any moment anyone who is down can 



rise up and anyone who is up can sink or drop down. 
The principles of Viewpoints can still be in play, but the 
primary focus should be on how many people are up 
and down. 2. After everyone has tried Three Up/Two 
Down, experiment with seven people doing Four 
Up/Three Down. Of course, this exercise is much more 
difficult, but the same issues apply. If this is successful, 
move on to nine people doing Five Up/Four Down, then 
eleven with Six Up/Five Down. A proficiency in the 
Three Up/Two Down exercise will produce a marked 
difference in Open Viewpoints practice. The exercise 
augments an awareness of vertical space and a new 
sense of responsibility for levels in any improvisation. It 
will be clear that levels are a problem in Open 
Viewpoints if you notice that everyone is down, or 
everyone is up at the same time without a sense of 
balance. 
 
 
EXERCISE 17 (20 min): Changing place in space 
1. One person at a time finds a place onstage until there 
are five participants in a clear Composition in Space. 
Their decisions about where to go and what shapes to 
contribute are based on where the other people are, 
what they are doing and the architecture at hand. Once 
all five are in place, ask each person onstage to look 
around and memorize the shapes and places.  
2. Then ask them to switch places several times until 
each has become familiar with the other four shapes 
and stations. Then allow an improvisation to occur 
where they get from one of the five stations to the 
other in an open and playful way, with a sense of 
Kinesthetic Response, Repetition, Tempo, etc.  
3. Try the same improvisation now with seven people, 
then nine, and so on.  
This variation on Viewpoints trains participants to 
discern exactly where the other people onstage are at 
every moment, and how to incorporate this information 
into the improvisation. 
 
 
EXERCISE 18 (15 min): Circle, Clump, Line 
1. Ask eight people to go onstage and quickly form a 
circle. Once the circle is apparent, ask them to make a 



clump. Then a line. Again, a different kind of circle, 
another clump, yet another kind of line, and so on. 
2. After several minutes, or when the group seems 
familiar with the repetition of these patterns, ask them 
to move freely from one of these three possibilities to 
another in any order without being instructed. The only 
caveat is that all eight participants should be working 
toward the same formation at the same time. How they 
get from one formation to the next is the point of 
improvisation.  
3. Allow the group to find as many permutations of 
circles, lines and clumps as possible. Notice how 
relationships and events seem to unfold naturally and 
effortlessly.  
Note: The central issue in all Viewpoints improvisations 
is the search for consent. Without speaking, the group 
finds a way to playfully and artfully solve the task. 
 

Day 3 (60 minutes) 
EXERCISE 18: CIRCLE, CLUMP, LINE (10 Min) *split class 
in half for this day 
 
EXERCISE 19: Repetition (25 min) 
1. Begin an Open Viewpoints improvisation with five 
participants.  
2. After about ten seconds of movement, stop the 
participants and ask them to go back to the beginning 
and repeat exactly what they have just done, handling 
time and space in precisely the same manner. 
 3. Allow them to repeat that first ten seconds of 
material, and then connect another ten or fifteen 
seconds of new improvisation to the end.  
4. Stop once again. Go back to the beginning. Repeat 
the set material followed by another sequence of new 
open improvisation.  
5. Stop again. Repeat the sequence again, adding more 
material. Continue the process. 
 6. Try this exercise with seven or nine participants. The 
same issues apply: learning how to coordinate an exact 
repetition of improvisatory material with other 
participants onstage.  
An aspect of Viewpoints training is learning to mentally 
store away every event that happens onstage, with an 
ability to bring it all back into the vocabulary of an 



improvisation. This Repetition exercise helps develop 
this skill 
 
EXERCISE 20: BEGINNGIN, MIDDLE, AND END (25 min) 
1. A group of any number of people goes onstage to 
begin an Open Viewpoints session. Those not in the 
group watch the others. Anyone watching may, at a 
moment that feels appropriate, call out: "End!" which 
will terminate the improvisation.  
2. A new group starts an improvisation until an onlooker 
shouts: "End!" 
Note: Because the duration of the improvisation is 
controlled from outside the group, the onstage stakes 
are higher and each beginning, middle and end are 
more visible and meaningful. The onlooker learns to 
identify what constitutes an ending (see jo-ha-kyu, 
which is discussed in detail in Chapter 11), and the 
actors onstage learn a heightened responsibility for 
time management. 
4) Class Discussion (5-10 minutes) 
5) Individual Reflection (5-10 minutes) 

2.) Present Information 

2.1 Describe After the review and overview of the lesson today, the 
students will participate in a variety of exercises, which 
focuses on helping students become more aware of 
their bodies and how it moves in relationship to the 
space 

2.2 Demonstrate Through a variety of exercises. The students will 
participate in the exercises to gain insight on how their 
bodies move in relationship to time and space 

3.) Students Refine Learning 

3.1 Practice  Through a variety of exercises. The students will 
participate in the exercises to gain insight on how their 
bodies move in relationship to time and space 

3.2 Feedback I will lead a discussion after every one of these 
exercises. At the end of the class period students will 
reflect on the overall experience as well and will be 
given time to reflect in their journals 

 Everyone will start with sharing a discovery, 
challenge or question about their experience so 
far 

 What did you observe when you were watching 
an exercise instead of participating? 



 

4.) Closure 

4.1 Summary The students and I will go over what we did today. I will 
ask them to explain the exercise we did and why we did 
it. Share Discoveries they made, challenges they faced 

4.2 Transfer “How can we apply what we have learned today to 
other classes? To other careers?” 

4.3 Near Transfer  “How can we apply what we have learned today to 
theatre and this class?” 
 “Good job today! Now tomorrow make sure to wear 
clothes that are easy to move in for the rest of this unit, 
we will be doing a ton of exercises relating the Bogart’s 
Viewpoints. 

 
Work Cited 

Bogart, Anne. The Viewpoints Book: A Practical Guide to Viewpoints and Composition. Theatre 
Communications Group. Kindle Edition (2005). 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 
 



Lesson #5: Create a Narrative 
Number of participants: 15-20 
Classroom: Desks will be in a semi-circle but will moved around throughout the class. 
Materials: PowerPoint, pencil, and paper. 
Age: 16-18 
Time: 90 minutes 

1) Learning Set 

1.1 Gain Attention Hello Everyone! Please take a seat and I will hand out 
the instructions to the next phase of our Viewpoints 
unit. 

1.2 Review/State Prerequisite The teacher should ask the students to list all of the 9 
viewpoints. 
“These past couple of weeks, we have been 
experienced a variety of Boggart exercises, and by now, 
everyone should begin to feel more aware of how their 
bodies move in time and space.” 

1.3 Objective Objectives for Unit: 
Because the students need to know and understand 
(and in the next unit incorporate acting practices into 
their own scenes) a variety of acting techniques and 
teachers, today the students will be introduced to Anne 
Bogart, which standards across create, perform, and 
respond. At the end of this lesson, students will work in 
small groups to create a movement piece by applying 
their knowledge and experience with viewpoints. 
 
Teaching Objectives: 
1) Encourage students to fully participate in the exercise 
2) Clearly describe the requirements and objectives of 
Creating a Narrative 
3) Promote students to reflect on how their bodies 
move in relationship to the space. 
Student Objectives: 

 Students will become aware of their own bodies 

and its movements 

 Students will create a movement piece. 

 Students will reflect on their experience 

Essential Questions: 
1) Why is it important to study a variety of acting 
techniques? 
2) How can Viewpoints benefit your acting? 
 



Colorado Content Standards for Theatre:  
Create:1.1.b, 1.1.c, 1.1.d, 1.1.e, 1.1.f, 1.2.e, 1.3.c 

Perform: 2.1.a, 2.1.f 

Critically Respond: 3.1.c, 3.2.a, 3.3.a 

b. Advance Organizer 1) Give instruction to Create a Narrative Project 
(PowerPoint, 10-15 minutes) 
2) Day 1 (35 minutes): Rehearsal for project 
Day 2 (80 minutes): Rehearsal for project 
Day 3 (45-60 minutes): Rehearsal for project 
3) Reflection time and transfers (5-10 minutes). 

2.) Present Information 

2.1 Describe After the review and overview of the lesson today, I will 
give a brief presentation about the requirements of 
Creating a Narrative 

2.2 Demonstrate The PowerPoint will give them information about their 
project. The students will then have the next class 
period to Create a Narrative, using their knowledge of 
Viewpoints and the students will present their Narrative 
on the last day of the unit 

3.) Students Refine Learning 

3.1 Practice  After the PowerPoint, the students will then have the 
next class period to Create a Narrative, using their 
knowledge of Viewpoints and the students will present 
their Narrative on the last day of the 

3.2 Feedback Part of the “Create a Narrative” Project, students will be 
required to write a reflection paper that describe how 
they used Viewpoints to create their movement piece. 

4.) Closure 

4.1 Summary The students and I will go over what we did today. I will 
ask them to explain the exercise we did and why we did 
it. Share Discoveries they made, challenges they faced 

4.2 Transfer “How can we apply what we have learned today to 
other classes? To other careers?” 

4.3 Near Transfer  “How can we apply what we have learned today to 
theatre and this class?” 
 “Good job today! I’ll see you next week and we will 
begin out next Unit! 

 
Works Cited 

 
Bogart, Anne. The Viewpoints Book: A Practical Guide to Viewpoints and Composition. Theatre 

Communications Group. Kindle Edition (2005 



 

 

 

 

 

 

 

 

Work Sample V 

Pre-Assessment, Post-Assessment, and 

Rubric 

  



Name: 

Date: 

Anne Bogart’s Viewpoints Quiz 

 

1. Please match each term with its Definition (9pts) 

 

1. Tempo 

 

A. Repeating Something on stage: 

include Internal (with own body) and 

External (outside of body) 

2. Duration 

 

B. How long a movement or sequence of 

movement continues 

3. Kinesthetic Response 

 

C. The distance between things on stage 

4. Repetition 

 

D. The Rate of speed at which a 

movement occurs 

5. Shape 

 

E. A spontaneous reaction to motion 

which occurs outside of you 

6. Gesture 

 

F.  The landscape, floor pattern, the 

design we create in movement of the 

space 

7. Architecture 

 

G. Contour or outline the body (bodies) 

make on stage 

8. Spatial relationship 

 

H. A movement involving a part or parts 

of the body, two kinds behavioral and 

expressive 

9. Topography 

 

I. The physical environment and how it 

affects movement. 

 

 

2. What art form did Viewpoints come from? (1pt) 

 

 

 

 

3. What are the 5 aspect Architecture can be broken down into? (2 pts) 

 

 

 

 



 

 

4. Define Viewpoints and describe its purpose in your own words. (3pts) 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

5. What are the benefits and drawbacks of this acting technique (2 pts.) 

  



Name: 

Date: 

Anne Bogart’s Viewpoints Quiz 

 

6. Please match each term with its Definition (9pts) 

 

1. D Tempo 

 

A. Repeating Something on stage: 

include Internal (with own body) and 

External (outside of body) 

2. B Duration 

 

B. How long a movement or sequence of 

movement continues 

3.E Kinesthetic Response 

 

C. The distance between things on stage 

4.A Repetition 

 

D. The Rate of speed at which a 

movement occurs 

5.G Shape 

 

E. A spontaneous reaction to motion 

which occurs outside of you 

6.H Gesture 

 

F.  The landscape, floor pattern, the 

design we create in movement of the 

space 

7.I Architecture 

 

G. Contour or outline the body (bodies) 

make on stage 

8.C Spatial relationship 

 

H. A movement involving a part or parts 

of the body, two kinds behavioral and 

expressive 

9.F Topography 

 

I. The physical environment and how it 

affects movement. 

 

 

7. What art form did Viewpoints come from? (1pt) 

Viewpoints came from Mary Overlie’s 6 Viewpoints for Dance Improvisation 

 

 

8. What are the 5 aspect Architecture can be broken down into? (2 pts) 

Solid Mass, Texture, Color, Light, Sound 

 

 

 

 



 

 

9. Define Viewpoints and describe its purpose in your own words. (3pts) 

Viewpoints is an acting technique that focuses on the body and its relationship to 

time and space. It is a technique used to train actors and build ensemble as well as 

creating movement for the stage. 

 

 

 

 

10. What are the benefits and drawbacks of this acting technique (2 pts.) 

This acting technique allows actors to focus on their body and become more aware 

of how it moves through time and space, this technique also allows for actors to 

works together and works as an ensemble to give the space what it needs. This 

technique can focus too much on the body and its movement it can be hard to 

translate the training into direct acting and plays. 

  

Commented [sm10]: Or this 



Create a Narrative 
 

After participating in Viewpoint exercises, it is time to apply the 

knowledge of Viewpoints to create a movement piece.  

In groups, you and your partners must create a 3-5 minute 

movement piece. Your movement piece should highlight an 

important theme or tell a compelling story. Your group may 

choose any song, but the song must be instrumental. 

Your Narrative should…. 

 be 3-5 minutes in length 

 use at least 5 aspects of the Viewpoints 

 1-3 page reflection on your process and how Viewpoints 

influenced your Narrative. 

On the last day of the unit (insert appropriate date here), the 

groups will be expected to perform their movement piece and 

submit individual reflections about their experience. 

 

Participation:20pts 

Performance:50pts 

Reflection:30pts 

Total: 100pts 
  



 Unsatisfactory Partly Proficient Proficient Advance 

Participation (     /20) Not on task, does 

not use time in a 

productive 

manner, 

contributes little 

to the creation of 

the movement 

piece 

Sometimes on 

task, sometimes 

uses time 

productively, 

makes little 

contribution to 

the group. 

Stays on task, 

uses time 

productively, 

evenly 

contributes to 

group  

Continually on 

task, uses time in 

a productive 

manner, evenly 

contributes to 

group, uses 

creativity to seek 

and tackle 

challenges  

Performance (   /50) Does not use any 

of the 9 

Viewpoints. 

Does not meet 

the time 

requirement. 

Includes up to 4 

of the 9 

Viewpoints. The 

Narrative is at 

least 3 minutes 

long. 

Includes 5 of the 

9 Viewpoints. 

The Narrative is 

3-5 minutes long. 

Includes at least 5 

of the 9 

Viewpoints. The 

narrative is at 

least 5 minutes 

long. 

Reflection (     /30) There is little to 

no reflection. 

Does not meet 

page requirement. 

The paper has 

extreme 

grammatical 

errors. 

There are some 

grammar errors 

and some 

reflection about 

the process. Does 

not connect 

Viewpoints to the 

narrative. The 

paper is at least 1 

page in length. 

There are few to 

little grammar 

errors. There is 

evident 

reflections 

connecting 

Viewpoints to the 

narrative. The 

paper is 1-3 pages 

in length. 

The paper has 

little to no 

grammar errors, 

includes a 

thoughtful 

reflection about 

their experience 

creating a 

narrative, and 

highlights how 

they used their 

knowledge of 

Viewpoints to 

create and 

enhance the 

narrative. 

 

 

 

 

 

 

 

 



 

 

 

 

 

 

 

 

Work Sample VI 

Analysis of Pre- and Post- Assessments 

 

 

 

 

 

 

 

 

 

 



 
Pre-Assessment Scores 

This assessment will not actually be graded. It is just a tool to show growth. 

Student Score (_/25)  Percentage 

Student A 10/25 40% 

Student B 15/25 60% 

Student C 5/25 20% 

Student D 9/25 36% 

Student E 12/25 48% 

Student F 17/25 68% 

Student G 11/25 44% 

Student H 9/25 36% 

Student I 13/25 52% 

Student J 14/25 56% 

Student K 10/25 40% 

Student L 6/25 24% 

Student M 3/25 12% 

Student N 11/25 44% 

Student O 2/25 8% 

 

 

Post-Assessment Scores 
Student Score (_/100) Percentage 

Student A 92/100 92% 

Student B 88/100 88% 

Student C 96/100 96% 

Student D 80/100 80% 

Student E 84/100 84% 

Student F 100/100 100% 

Student G 100/100 100% 

Student H 96/100 96% 

Student I 84/100 84% 

Student J 92/100 92% 

Student K 72/100 72% 

Student L 80/100 80% 

Student M 88/100 88% 

Student N 76/100 76% 

Student O 92/100 92% 

 

 

 

Chart Representation of Pre- and Post- Assessment Scores 
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Analysis of the Pre-Assessment 
 A variety of questions about Ann Boggart’s Viewpoints are asked on the pre-assessment 

and post- assessments. The pre-assessment will be given a week after the unit in order to see how 

much knowledge students understand about Viewpoints after a simple explanation. The students 

will have 15 minutes to complete the assessment. This will help inform my teaching throughout 

the unit and I will be able to emphasize certain aspects that students do not know. It will not be 

entered as a participation grade. This is just to show growth in comparison to the post-

assessment.  

 The first question asks the students to match the appropriate term to its definition to help 

the students distinguish between the 9 viewpoints. The second question ask about the history of 

Viewpoints to show students the importance of training your body as an actor and to make 

connection between different art forms. The last questions ask the students to explain the 

purpose, benefits and drawbacks of Viewpoints; this is to help students to start critically thinking 

about why there are acting technique and how they are can effect an actor’s technique. 

 The scores show a range of knowledge; mostly with low scores. I was expecting this 

because not many students are aware Viewpoints, and since I ask specific questions about the 

techniques I was not expecting high scores. One of the goals of this unit is to prepare the students 

so they have a wide knowledge of the technique and are thus able to apply their knowledge by 

creating a movement piece which tells a narrative.  

 

 

 

 

 

Analysis of the Post-Assessment 
 The post-assessment will be given on the last day of the unit. Students must submit a 1-3 

page reflection paper about their experience creating a character and a story through the use of 

Viewpoints. The students will also perform a movement piece that is 3-5 minutes long that 

exemplifies at least 5 of the 9 Viewpoints. The post-assessment allows the students to apply their 

knowledge to their craft while the pre-assessment help the teacher gain insight on how much the 

students understood about Viewpoints before beginning their training. Overall, I will be able to 

see where the students grew in understanding based on the results. I am also particularly 

interested to see the discoveries the students articulate in their reflection paper and how 

Viewpoints will influence their acting. 

 In comparison to the pre-assessment, there was a lot of growth with most students 

receiving an 80% or higher. There were two students in the C-range. Overall, though, there were 

massive improvements on the post-assessment. Next time, however, I will provide a written 

study guide, or include a verbal review of the unit so students will be even more prepared for the 

Viewpoints quiz. For the most part, I was pleased with the written answers the students provided. 

The place where students struggled in the post assessment, was connecting the use of Viewpoints 

to their acting style. Next time, as a class ,the student can take time to explicitly discuss how 

their acting style has changed after the Viewpoints training. 

  



 

 

 

 

 

 

 

 

 

Understanding by Design 
 

 

  



 

 

 

 
 

Title of Unit      Ann Bogart’s 

Viewpoints 
Grade Level      10-12 

Curriculum Area      Theatre  Time Frame       

Developed By      Marissa Swanson 

Stage 1: Identify Desired Results  

Established Goals 
What relevant goals (e.g., content standards, course or program objectives, learning 

outcomes) will this design address? 

Unit Objective: To study and learn about five acting teachers and their techniques to 

have a deeper understanding and apply to the students’ acting. 

Create: 

1. Character development in improvised and scripted works: 

b. Master fundamental movement techniques, and show increased poise and flexibility 

c. Demonstrate fundamental motivation knowledge, and employ several strategies to 

discover what the character wants 

d. Demonstrate several ways to overcome the character's obstacle 

e. Identify and employ numerous tactics to get what the character wants 

f. Connect internal and external work to fully realize the character 

3.  Ideas and creative concepts in improvisation and play building: 

c. Use improvisation to create extended theatrical pieces 

Perform: 

1. Drama and theatre techniques, dramatic forms, performance styles, and theatrical 

conventions that engage audiences: 

a. Portray a believable character in situations from scripted and improvised plots 

f. Determine through problem spotting if another actor’s or one’s own performance is 

believable and truthful 

Critically Respond: 

1. Contemporary and historical context of drama: 

c. Demonstrate a basic understanding of theatre history through the study of 

playwrights, theatrical styles, and historical periods 

2. Elements of drama, dramatic forms, performance styles, and dramatic techniques and 

conventions: 

a. Identify and compare the lives, works, and influences of representative theatre 

artists from various cultures and historical periods 

 



3. Respect for theatre professions, cultural relationships, and legal responsibilities: 

a. Investigate and explain the knowledge, skills, training, and self-discipline needed to 

pursue careers and vocational opportunities in theatre 

Enduring Understandings Essential Questions 
Students will understand that…  

1. What are the big ideas? 

After this unit, students will understand 

and learn about Bogart’s Viewpoints and 

how her method influenced theatre. 

Through lectures, demonstrations, 

books/textbooks, and exercises, students 

will receive experience and information 

on The Viewpoints, and incorporate it 

into their own acting. The students will 

become knowledgeable about various 

techniques and practices and will become 

more comfortable using their bodies to 

help tell a story.  

2. What specific understandings about 

them desired? 
about various techniques and practices 

and will be able to compare/contrast the 

acting teachers. This unit will prepare 

them for the following unit, which will be 

a scene study where they incorporate 

what they have learned in this unit into 

their scenes. Overall, they will have an 

understanding of Boggart’s Viewpoints 

that they can then incorporate into their 

own acting to help them become better 

and more knowledgeable theatre artists. 

 

 

 

 

 

 

Essential Questions: 

Lesson 1: 

1) Why is it important to study a variety 
of acting techniques? 
2) How can Viewpoints benefit your 
acting? 
Lesson 2: 

1) Why do Actor’s train their body? 
2) How can Viewpoints benefit your 
acting? 
Lesson 3: 

1) Why do Actor’s train their body? 
2) How can Viewpoints benefit your 
acting? 
Lesson 4: 

1) Why do Actor’s train their body? 
2) How can Viewpoints benefit your 
acting? 
4) How does group training benefit an 
actor? 
Lesson 5: 

11) Why is it important to study a variety 
of acting techniques? 
2) How can Viewpoints benefit your 
acting? 
 
Inquiry Questions: 

1) Why is it important to study different 

methods and techniques to create a 

believable character? 

2) How do different methods apply to 

theatre and to other subject areas? 

5) How can acting techniques be applied 

to create a devised piece or be used in 

improv? 

6) How can an interdisciplinary piece be 

incorporated and used to enhance learning 

in other subject areas? 

Related Misconceptions 

3.  What misunderstandings are 

predictable? 
Some possible misunderstandings are: 

 There is only one right method of 

acting, and you can only ever use 

that method. 



 One method is better than the 

other. 

 There aren’t other acting teachers 

they can study outside of the five 

we are looking at in the unit. 

 You can’t use elements from all 

the methods. 

 

None of these are true, and this unit is about 

helping students understand an additional 

movement/ acting technique in order to help them 

find a method or methods that they like and can 

then use in their own acting. Also, it is to 

introduce theatre students to a prominent and 

important artist in theatre and to get them 

interested in previous and current artists. 

 

7) Why is a promptbook essential to the 

production process? 

8) How does casting affect the overall 

production of the play? 

9) Why is it important to know a variety 

of acting teachers and their techniques? 

10) What can be learned about creating a 

believable character from watching other 

people perform? 

13) How does the interpretation of the text 

affect the production? 

14) What needs to happen for a productive 

ensemble to be created? 

16) How does an independent study 

impact a theatre artist? 

17) What can be learned from comparing 

a variety of theatrical artists from different 

times and cultures? 

18) How can knowledge of theatre help 

someone to identify the quality of a 

production? 

 

Knowledge 
Students will know… 

Skills 
Students will be able to… 

Students will know how to use and apply the 9 

Viewpoints of movement to their acting, which 

will include a series of exercises, personal 

reflection, creating a small movement piece.  

Students will be able to describe the 9 

viewpoints, apply the viewpoints to a 

series of exercises and use Viewpoints to 

create a movement piece. 

Lesson One: What is Viewpoints 

 Students will outline the concepts of 

Viewpoints 

 Students will participate in tableaus to 

visualize each aspect of Boggart’s 

Viewpoints  

 Students will reflect on their experiences. 

Create: 

Perform:1.f 

Critically Respond: 1.c 3.a 

Lesson Two: Introduction into Viewpoints 

 Students will become aware of their own 

bodies and its movements 

Unit Goals 
 After this unit, students will 

understand and learn about Bogart’s 

Viewpoints and how her method 

influenced theatre. Through lectures, 

demonstrations, books/textbooks, and 

exercises, students will receive experience 

and information on The Viewpoints, and 

incorporate it into their own acting. The 

students will become knowledgeable 

about various techniques and practices and 

will become more comfortable using their 

bodies to help tell a story. This unit will 

prepare them for the following unit, which 

will be a scene study where they 

incorporate what they have learned in this 



 Students will participate in Bogart 

Exercises 

 Students will reflect on their experience 

Create: 1.b 

Perform: 

Critically Respond:1.c 3.a 

Lesson Three: Individual Viewpoints 

 Students will explore the elements of 

Bogart’s Viewpoints through their bodies 

 Students will students will reflect on their 

individual experiences 

Create: 1.b., 1.e, 3.c 

Perform:1.f 

Critically Respond: 1.c, 2.a, 3.a 

Lesson Four: Group Viewpoints 

 Students will explore the element of 

Bogart’s viewpoints and its effect on a 

group ensemble. 

 Students will build a strong ensemble 

relationship 

 Students will reflect on their experiences 

working with groups 

Create:1.b, 1.d, 1.e, 3.c 

Perform:1.a, 1.f 

Critically Respond:1.c, 2.a, 3.a 

Lesson Five: Create a Narrative 

 Students will create and perform their 

own short movement piece through the 

use of Bogart’s viewpoints 

 Students will build strong ensemble 

relationship 

 Students will reflect on their experiences. 

Create:1.b-f, 2.e, 3.c  

Perform: 1.a, 1,f 

Critically Respond: 1.c, 2.a, 3.a 

 

unit into their scenes. Assessment from 

this unit, since the scenes are in the next 

unit, will be based on full participation in 

the lectures and exercises and a post-unit 

reflective assessment, discussing how this 

method affected them as an actor and if 

and what benefits did they gain from this 

experience and why. 

 

Stage 2: Assessment Evidence  

Performance Tasks:  



Through what authentic performance tasks will students demonstrate the desired 

understandings? 

Lesson 1: Students will learn about Ann Bogart’s viewpoints, her background through 

tableaux 

Lesson 2: Students will become more aware and cognizant of how their body moves through 

space and time through a variety of exercises. 

Lesson 3: Students will understand the importance of each individual viewpoint and how they 

connect together. 

Lesson 4: Students will learn about how to use Viewpoint in a group setting 

Lesson 5: Students will learn how to apply Viewpoints to create a movement piece. 

By what criteria will performances of understanding by judged? 

Performance of understanding will be judged through a pre- and post-assessment of the unit, 

through discussion and reflection questions, and by the next unit’s performance of a scene 

where students apply through techniques to their own acting. 

 

Other Evidence:  
Through what other evidence (e.g., quizzes, tests, academic prompts, observations, 

homework, journals) will students demonstrate achievement of the desired results? 

Students will demonstrate achievement of desired results mostly through class participation 

and discussions. Students will be able to directly apply their learning to the exercises through 

participation and will discuss their ideas through reflection questions. Also, students will have 

some homework. 

How will students reflect upon and self-assess their learning? 

Students will largely reflect upon and self-assess their learning through discussions about the 

acting teachers and their techniques, and how they can apply that knowledge and the exercises 

to their own acting. 

 

Stage 3: Learning Plan  
Where are your students headed?  
Where have they been?  How will 
you make sure the students know 
where they are going? 

After finishing a unit on influential acting teacher, this 

unit is an extension of influential acting teachers and 

their techniques with a focus on movement. In order to 

prepare for their scene study unit, this unit focuses on a 

variety of acting methods and how the students can 

apply those techniques to their own acting. 

How will you hook students at the 
beginning of the unit? 

The students will be engaged by relating the common 

art form of dance to acting, which emphasizes the 

focus on acting through your body(movement). 

What events will help students 
experience and explore the big idea 
and questions in the unit?  How will 
you equip them with needed skills 
and knowledge? 

The events that will help students experience and 

explore the big ideas and questions in the unit will be a 

variety of acting exercises from the Ann Boggart book 

on Viewpoints, and reflection on each class, which 

explores how Viewpoints can be applied to acting, why 

it is important, and what the purpose of Viewpoints is. 

How will you cause students to 
reflect and rethink?  How will you 

Students will reflect on questions, including but not 

limited to: 



guide them in rehearsing, revising, 
and refining their work? 

 Why are these exercises important to acting? 

 How can we use the exercises in our acting? 

 Why is it important to study great acting 
teachers? 

How will you help students to 
exhibit and self-evaluate their 
growing skills, knowledge, and 
understanding throughout the 
unit? 

Students will exhibit and self-evaluate their growing 

skills in their scene study unit, the unit immediately 

following this unit. Also, students will reflect on their 

own experiences with each technique in a designated 

theatre journal. 

How will you tailor and otherwise 
personalize the learning plan to 
optimize the engagement and 
effectiveness of ALL students, 
without compromising the goals of 
the unit? 

I will tailor lesson plans in a few ways. First, for EL 

learners, I will provide printed out versions of 

PowerPoints, so they can continually refer to the 

presentations. Also, I could find a way to communicate 

the lesson to them beforehand, like through email, so 

they can be prepared and have some understanding 

before the class. For students with disabilities, I will 

have alternative practices for them to do if they can’t 

or are uncomfortable with the exercises. For example, 

with the Physical Strain exercise they could take notes 

on what they observe with their peers or just sit in an 

uncomfortable position rather than doing some 

physical exercise. 

How will you organize and 
sequence the learning activities to 
optimize the engagement and 
achievement of ALL students? 

I will keep the students engaged in a couple of ways. 

First, I will write the advance organizer on the board, 

so they can continually check what we are doing for 

the day. Also, activities will transition smoothly into 

the next activity so there isn’t much time for the 

students to get distracted. Finally, the students will 

constantly be engaged in reflection questions to keep 

them thinking about what they are working on while 

also focuses on how their new knowledge and skills 

transfer to theatre, other subject areas, and the world. 

 
 
From:  Wiggins, Grant and J. Mc Tighe. (1998). Understanding by Design, Association for 
Supervision and Curriculum Development 
   ISBN # 0-87120-313-8 (ppk) 


