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Introduction of Improvisational Concepts 

 

I. Lesson 1: Brief history of improvisation in performance and initial exposure to 
concepts. 

a. What is “improvisation?” 
b. What is its role in performance? 
c. What is its role in everyday life? 

 
II. Lesson 2: First Thought Best Thought/ Yes and… 

a. What are the benefits of “Yes And…” and “First Thought Best Thought,” to both 

the other actor and yourself? 

b. How are these concepts different from other forms of theatre that we study? How 

is it similar? 

c. In these concepts what are the major elements that drive the action for the actor 

and the scene itself? 

 

III. Lesson 3: Characterization within Improvisation 

Lesson 1: 
Introduction of 
improvisational 

concepts.

Lesson 2: First 
Thought Best 

Thought/ Yes and...

Lesson 3: 
Characterization 

within 
Improvisation

Lesson 4: Status 
and "Finding the 

Game" 

Lesson 5: 
Putting it all 

together
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a. How do different parts of the body effect character? 

b. How does movement inform character development? 

c. What does a developing a character contribute to a scene? 

 

IV. Lesson 4: Status and “Finding the Game.” 

a. How is status used? 

b. What does finding the “game” in a scene provide to an audience? 

c. As a performer, what do you need to know about character status and finding the 

“game” for your scenes to be successful? 

 

V. Lesson 5: Putting it All Together. 

a. How was improvising as a character with no script different than performing with 

a script as you have done in the past? 

b. Did you find improvising as a character easier or harder than improvising as 

yourself? Why? 

c. Describe a scene you were a part of today; did it go well? Why or why not? What 

were your scene partners doing? Was the audience responsive?   
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 Calendar 
Monday (block, 50 
minutes) 

Tuesday 
(block, 50 
minutes) 

Wednesday 
(block, 90 
minutes) 

Thursday 
(block, 
90 
minutes) 

Friday ( block, 
50 minutes) 

Lesson 1: Introduction 
of improvisational 
concepts 
 

Lesson 2: First 
Thought Best 
Thought/ Yes 
And… 

Off Off Lesson 2: First 
Thought Best 
Thought/ Yes 
And… 

Lesson 3: 
Characterization 
within Improvisation 

Lesson 3: 
Characterization 
within 
Improvisation 

Off Off Lesson 3: 

Characterization 
within 
Improvisation 

Lesson 4: Status and 
Finding the Game 

Off Off  Lesson 4: Status 
and Finding the 
Game 
 

Lesson 4: Status and 
Finding the Game 
 

Off Off Off Lesson 5: Putting 
it all together 

Rehearsal Off Rehearsal Off  Final assessment 
and show 
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Lesson Outcomes 

After this unit, students will understand the history and influence that 
improvisational technique has had on modern day comedy and drama as a whole through 
readings, lectures, but mostly through active participation in the form itself. Students will 
be able to practice and strengthen skills that they have already learned in previous 
performance units and expand that skill set as they begin improvisations. Students will also 
get an opportunity to do active research on still images that portray various types of status. 
This will enable students to grow both as performers and strengthen research skills. 
Students will understand the influences that improvisational technique has had on theatre 
and film practice. Through lectures, video tutorials, and improv exercises students will 
understand and practice the fundamentals of an improvised comedic performance. 
Students will be assessed on their commitment and participation in exercises, lectures, 
research, and the final group performance in front of an audience of their family and peers. 
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Work Sample II 
 

Description of Setting 
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Community: Evergreen, CO 
 Demographics 

o 11.6 square miles 
o Population (2010: 9,038) 
o White: 97.35% 
o Hispanic/Latino: 2.08% 
o Native American: 0.36% 
o African American: 0.26% 
o Asian/ Pacific Islander: 0.62 % 
o Foreign-born: 7% 
o Language other than English spoken at home: 24.1% 
o Housing units: 3,591 
o Home ownership rate: 80.1% 
o Median household income: $79,380 
o Persons below poverty level: 4.0%  

 Occupation and labor statistics 
o Unemployment rate:3.4% 
o Farming/ Agriculture: 2% 
o Mining, logging, and construction: 11.3% 
o Manufacturing: 4.2% 
o Trade, transportation, and utilities: 13.1% 
o Information: 3% 
o Financial activities: 12.4% 
o Professional and business services: 17.4% 
o Education and health services: 7.9% 
o Leisure and hospitality: 4.1% 
o Government: 12.2% 

 Opportunities for community involvement 
o Downtown Evergreen 

 Restaurants 
 Shopping 
 Community Center 
 M.O.P.S. 
 Evergreen Players Theater 

o The Wild Game 
o Evergreen Lake 
o Library 
o Farmers Market 
o Evergreen Recreation Center 
o Golfing 
o Museums 
o Over 50 Mountain Trails 
o Boys and Girls Club 

 Jefferson County School District 
 86,000 Students in Jeffco 
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o Over 50 different languages represented 
o 155 schools, including nine option schools and eighteen charter schools. 
o 24% Hispanic, 67% white, 3.2% Asian/Pacific Islander, 1% African 

American, 3.2% multiracial, 1% American Indian 
o 82.9% of students graduate on time 
o 40% of teachers have a master’s degree 
o Career pathway programs 

 Architecture 
 Arts magnet 
 Construction 
 Criminal justice 
 Culinary arts 
 Entrepreneurship 
 Fire science 
 Health science 
 International Baccalaureate 
 Marine Corps JROTC 
 Science Technology Engineering Math Academy (STEM) 
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School: Evergreen High School 
29300 Buffalo Park Road 

 Evergreen, Colorado, 80439– one central building with 3 external classroom units, 1 
gymnasiums, an auditorium. 

 Grades 9-12 
 946 students 
 8 administrators, 72 teachers, 4 counselors 
 1:20 teacher-student ratio 
 67 students eligible for free lunch (7%) 
 Demographics 

o Hispanic: 5% 
o White: 90% 
o Asian: 2% 
o African American: 1% 
o Two or more races: 3% 

 2017-2018 schedule 
Monday-Thursday (block):  

Period 0: 7:40-8:35  
Period 1: 8:40-9:35  
Period 2: 9:40-10:35 
Period 3: 10:40-11:40 
Lunch: 11:40-12:10 
Period 4: 12:15-1:10 
Period 5: 1:15-2:10 
Period 6: 2:15-3:10 
 
  Friday (block): 
Period 0: 7:40-8:35 
Period 1: 8:40-9:32 
Period 2: 9:37-10:30 
Civic Resp: 10:35-11:05 
Period 3: 11:05-11:55 
Lunch: 11:55-12:25 
Period 4: 12:30-1:20 
Period 5: 1:25-2:15 
Period 6: 2:20-3:10 
 

Educational programs and courses 
o AVID Tutoring 
o School Plays 
o International Baccalaureate 
o Newcomers for English Language Learners   
o Careers and Life Choices 
o Business 
o Construction Trades 
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o Credit Recovery 
o Exceptional Student Services 
o Family/Consumer Sciences 
o Gifted and Talented 
o Vocational Education 

 Clubs 
o Anime 
o Art 
o Big Brothers and Sisters 
o DECA 
o El Teatro 
o FBLA 
o FCCLA 
o Forensics 
o French 
o Horticulture 
o Link Crew 
o LULAC 
o Marching Band 
o Martial Arts 
o National Honor Society 
o No Place for Hate 
o Spanish 
o Student Council 
o Gay Straight Alliance 
o Theatre 

 Athletics  
o Football 
o Basketball (boys and girls) 
o Swimming and diving 
o Wrestling 
o Cross country 

 TCAP Results (2013) 
o Grade 9 

 Math: 70% 
 Reading: 90% 
 Writing: 90% 

o Grade 10 
 Math: 70% 
 Reading: 90% 
 Science: 80% 
 Writing: 70% 

o GreatSchools Rating 
 Overall: 8/10 (above average) 
 Test score rating: 8/10 (above average) 
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 Student growth rating: 7/10 (average) 
 College readiness: 10/10 (Superior) 

Classroom Description: Improv Theatre 
 Auditorium 

o Seats about 400 
o Light booth 
o Sound booth 
o Teacher’s office 
o Male and female dressing rooms 
o Carpentry shop 
o Costume shop 

 16 students 
o 7 female – 9 male 
o 15 White 1 Mixed Race 
o Special Needs: 0 
o Gifted and Talented: 4 
o English Language Learners: 0 
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Unit Goals, Colorado Academic Standards, and Lesson 
Objectives 
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Unit Goals 
After this unit, students will understand the history and influence that 

improvisation has had on modern day comedy through readings, lectures, and 
performance. Students will understand the structure of a solid improvised scene, its 
elements, and how comedic characters behave within a scene. Students will be able to 
practice and strengthen skills that they have already learned in previous performance units 
and expand that skill set as they begin short form improvisations. Students will also have 
the opportunity and expectation to research various types of status through still images. 
This will enable students to grow both as performers and add to their researching skills. 
Students will understand the influences that the improvisational form has had on theatre 
and film practice. Through lectures, video tutorials, and improv exercises students will 
understand and practice the fundamentals of improvised comedy. Students will be 
assessed on their commitment and participation in exercises, lectures,  and the final group 
performance as an improv comedy troupe .  
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Content Area: Drama and Theatre Arts Extended 

Standard: 1. Create 

1) Prepared Graduates:  

Employ drama and theatre skills, and articulate the aesthetics of a variety of characters and 
roles 

Grade Level Expectation: High School – Extended Pathway 

Concepts and skills students master: 

1. Character development in improvised and scripted works 

Evidence Outcomes 

Students in the extended pathway can: 

a. Master fundamental vocal techniques, and demonstrate knowledge of dialects and 
accents, International Phonetic Alphabet, increased range and control, intonation, and 
connotation 

b. Master fundamental movement techniques, and show increased poise and flexibility 

c. Demonstrate fundamental motivation knowledge, and employ several strategies to 
discover what the character wants 

d. Demonstrate several ways to overcome the character's obstacle 

e. Identify and employ numerous tactics to get what the character wants 

f. Connect internal and external work to fully realize the character 

21st Century Skills and Readiness Competencies 

Inquiry Questions: 

1. What choices must you make to create a character unlike yourself? 

2. How can the use of character development techniques, both internal and external, result 
in well-rounded characters? 

3. How does creating a believable character affect the final product and inform the 
playwright’s intent? 

4. How can one incorporate dance, music, and visual arts in creating a character? 

5. How does movement motivate or reinforce a character’s objective and motivation? 

6. How does incorporating your own thoughts/feelings/ life experiences inform the 
character being portrayed  
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Relevance and Application: 

1. Taking risks and making interesting choices enhances character development. 

2. Using technology and the Internet in cinema facilitates exploring characters and making 
alternative choices. 

3. Creating believable characters such as literary and political figures enhances real world 
connections to literary and historical figures and diverse cultures. 

4. Character development skills lead to learning about empathy and playing the objective, 
both of which are important in the mastery of acting. 

5. Developing problem solving skills to create quick solutions to a myriad of scenarios. 

Nature of Drama and Theatre Arts: 

1. The process of creating a character is the foundation of human development and 
interaction. 

2) Prepared Graduates:  

 Use a variety of methods, new media, and technology to create theatrical works through the 
use of the creative process for performance, directing, design, construction, choreography, 
playwriting, scriptwriting, and dramaturgy 

 Create drama and theatre by interpreting and appreciating theatrical works, culture, and 
experience through scenes and scenarios, improvisation, creating environments, purposeful 
movement, and research 

 

Grade Level Expectation: High School – Extended Pathway 

Concepts and skills students master: 

2. Technical design and application of technical elements 

Evidence Outcomes 

Students in the extended pathway can: 

a. Analyze, research, and design: scenery, lighting, makeup, costumes, stage properties, 
sound, film, and cinema or electronic media 

b. Employ a publicity campaign for a given production 

c. Describe and demonstrate artistic choices in the use of technology pertaining to technical 
elements of production 
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d. Develop theatrical production concepts through collaboration with directors, designers, 
and actors 

e. Employ a variety of dramatic forms, performance styles, dramatic techniques, theatrical 
conventions, and technologies to create dramatic meaning 

21st Century Skills and Readiness Competencies 

Inquiry Questions: 

1. Why is the technical design crucial to a theatrical endeavor? 

2. How do the efforts of theatrical managers, technical designers, and artisans affect the 
final presentation or production? 

3. How does the inclusion of media, cinema, film, and environmental and technical effects 
enhance the final product? 

4. How can music, visual arts, and dance be utilized in a theatrical performance? 

5.  How can research of an unrelated topic influence another? 

6.  How can the observance of art form in media film aid in the progress of the students live 
performances as a whole?  

Relevance and Application: 

1. Exploring alternative choices in technology helps to convey a production concept. 

2. Investigating historical progress and diverse cultures informs theatrical decisions. 

3. Understanding the roles of live drama and theatre arts, film, cinema, television, and 
electronic media help to deconstruct and reinvent the world at large. 

4. Applying knowledge in theatrical technical arts and production staffing leads to viable 
careers such as stage design, architecture, interior design, construction arts, television, and 
film production. 

5. Applying knowledge clearly and with intent into performances. 

Nature of Drama and Theatre Arts: 

1. Drama and theatre are multifaceted collaborations that involve numerous levels of 
production aspects, problem-solving, and critical thinking skills to achieve a vision or 
concept. 

3) Prepared Graduates: 

Use a variety of methods, new media, and technology to create theatrical works through the 
use of the creative process for performance, directing, design, construction, choreography, 
playwriting, scriptwriting, and dramaturgy 
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Grade Level Expectation: High School – Extended Pathway 

Concepts and skills students master: 

3. Ideas and creative concepts in improvisation and play building 

Evidence Outcomes 

Students in the extended pathway can: 

a. Create an interdisciplinary project involving drama and theatre, which can be integrated 
to enhance school wide curriculum 

b. Use correct form and structure independently to write a one-act play that includes full 
character development, believable dialogue, and logical plot outcomes 

c. Use improvisation to create extended theatrical pieces 

d. Participate in virtual playwriting and virtual society using contemporary Internet 
technology 

21st Century Skills and Readiness Competencies 

Inquiry Questions: 

1. Why is creating an interdisciplinary drama or theatre project significant? 

2. How does improvisation aid in the development of believable dialogue and characters? 

3. How does playwriting form and structure assist in creating a one-act play? 

4. How can a musical instrument enhance a performance? 

5. How does the lack of a script influence creativity? 

6.  How does characterization influence the path a particular playwright chooses to 
explore? 

Relevance and Application: 

1. Creating a play may be enhanced through the use of current social, political, historical, 
and cultural themes and issues, and philosophies. 

2. Employing improvisational skills clearly informs the playmaking and writing processes. 

3. Developing improvisational skills contributes to spontaneous ingenuity and self-
direction. 

4. Contributing to a creative work by utilizing various technical resources such as digital, 
projections, and video/audio techniques enhances the overall production. 
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5.  Utilizing improvisational skills in facets and disciplines outside of the realm of 
performance. 

Nature of Drama and Theatre Arts: 

1. In creating devised works, an inventive, collaborative process is employed. 

4) Prepared Graduates: 

Create drama and theatre by interpreting and appreciating theatrical works, culture, and 
experience through scenes and scenarios, improvisation, creating environments, 
purposeful movement, and research 

Grade Level Expectation: High School – Extended Pathway 

Concepts and skills students master: 

4. Creation, appreciation, and interpretation of scripted works 

Evidence Outcomes 

Students in the extended pathway can: 

a. Select a one-act play for public performance, and write a director's concept statement for 
the interpretation of the work 

b. Develop a plan for the audition casting process, and create and implement a complete 
rehearsal production schedule 

c. Prepare a director’s promptbook to record blocking and other notation, while 
maintaining a journal of approaches to coaching actors and solving artistic problems 

21st Century Skills and Readiness Competencies 

Inquiry Questions: 

1. How can a one-act play that is relevant to a time, place, or social situation be selected? 

2. Does the selection of a one-act play and writing a director’s concept statement reflect the 
capabilities of the ensemble process? 

3. How does the knowledge of historical periods impact overall production value? 

4. What are the best methods to determine effective casting, staging, and technical choices? 

5. How can current visual arts methods and materials aid in dramatic interpretation? 

Relevance and Application: 

1. Creating a promptbook and researching the background of a play expands one’s 
knowledge base and enhances the overall product. 
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2. Understanding historical timelines and a play’s influence on society gives one a basis for 
interpreting current events. 

3. Determining relevance and truth in artistic choices expands one’s global awareness 
about topics such as the power of negotiations, diplomacy, social interactions, and critical 
awareness. 

4. Incorporating technological advances to recreate environment builds one’s awareness of 
the production process. 

Nature of Drama and Theatre Arts: 

1. The ability to work collaboratively is realized through coordinating with a production 
staff to finalize production details. 

Standard: 2. Perform 

1) Prepared Graduates: 

Express drama and theatre arts skills in a variety of performances, including plays, 
monologues, improvisation, purposeful movement, scenes, design, technical craftsmanship, 
media, ensemble works, and public speaking 

 

Grade Level Expectation: HS Expectation – Extended Pathway 

Concepts and skills students master: 

1. Drama and theatre techniques, dramatic forms, performance styles, and theatrical 
conventions that engage audiences 

Evidence Outcomes 

Students in the extended pathway can: 

a. Portray a believable character in situations from scripted and improvised plots 

b. Master the fundamental requirements, and demonstrate the ability to rehearse and 
exhibit the following forms and skills: 1. Original works, scripted plays, scenes and 
monologues; 2. Ensemble works; 3. Improvisation and purposeful movement; 4. Vocal 
control; 5. Design and media; 6. Public speaking 

c. Demonstrate the ability to utilize the fundamental conventions and the following styles: 
Non-realism, commedia dell arte, Shakespeare, absurdism, mask work, improvisation, 
environmental drama, and theatre arts 

d. Create an interdisciplinary project involving drama or theatre that can be integrated to 
enhance school wide curriculum 
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e. Use correct form and structure independently to write a one-act play that includes fully 
developed characters, believable dialogue, and logical plot outcomes 

f. Determine through problem spotting if another actor’s or one’s own performance is 
believable and truthful 

21st Century Skills and Readiness Competencies 

Inquiry Questions: 

1. What does theatrical convention teach about style? 

2. What skills are essential in portraying a believable character? 

3. Why is it important to understand numerous theatrical genres and styles? 

4. What does performing in different forms and styles teach the actor? 

5. What is the value of working independently on writing a one-act play? 

6. How is a particular “stylization” incorporated into performance? 

7. How can a script less performance be analyzed by students? 

Relevance and Application: 

1. Acquiring the essential skills of drama and theatre supports interdisciplinary, multiple 
intelligences. 

2. Understanding the different forms of drama and theatre and the use of a variety of 
conventional styles connects training in drama and theatre arts to industries such as film 
and television. 

3. Producing interdisciplinary theatrical projects synthesizes interdisciplinary content 
through the application and assessment of knowledge. 

4. Utilizing advanced technological systems can assist in theatrical business practices and 
performances. 

5. Adjusting to other actor’s decisions within a performance demonstrates advancement in 
an actor’s problem-solving skill level. 

6. Problem-solving skills are elevated as a result of skills applied from involvement in 
technical and performance theater.  

Nature of Drama and Theatre Arts: 

1. Participation in individual and ensemble projects instills discipline, initiative, and 
responsibility, teaches conflict resolution, and promotes taking risks. 

2) Prepared Graduates: 
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Demonstrate the evolution of rehearsal and product through performance and/or 
production teamwork while simultaneously validating both as essential to the theatre 
making process 

Grade Level Expectation: High School – Extended Pathway 

Concepts and skills students master: 

2. Technology reinforces, enhances, and/or alters a theatrical performance 

Evidence Outcomes 

Students in the extended pathway can: 

a. Lead a technical crew in a production 

b. Implement a major design element, scenic light, sound, or makeup while using complex 
technologies to enhance theatrical productions 

c. Assume responsibility for the coordination of all aspects of a production by stage 
managing a theatrical event 

d. Apply technical knowledge of safety procedures and practices in the use of theatre 
equipment, tools, and raw materials 

Century Skills and Readiness Competencies 

Inquiry Questions: 

1. Why is the leadership of a technical crew essential? 

2. Why is identifying and understanding design elements critical to the success of a 
production? 

3. What are the key components of assuming responsibility and coordinating the technical 
aspects of a production? 

4. What are the essential safety procedures for a theatrical environment? 

5. How can awareness of technical aspects in theatricality elevate all aspects of a 
production? 

6. Why is technical design on all levels a crucial aspect of theater as a genre? 

Relevance and Application: 

1. Incorporating multiple pathways through drama and theatre allows for one to apply his 
or her creative skills to livelihood and success. 

2. A stage manager ensures that a production runs smoothly by coordinating technical 
responsibilities with the instructions of the director. 
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3. Understanding that theatrical production staffing mimics corporate structure broadens 
career possibilities. 

4. Leadership skills in technical theatre mediums provides student experience, involvement 
and interaction.  

Nature of Drama and Theatre Arts: 

1. Using technology in a performance promotes nonverbal expression, enhances 
production value, and fosters independent reasoning. 

3) Prepared Graduates: 

Demonstrate the evolution of rehearsal and product through performance and/or 
production teamwork while simultaneously validating both as essential to the theatre 
making process 

Grade Level Expectation: High School – Extended Pathway 

Concepts and skills students master: 

3. Direction or design of a theatrical performance for an intended audience 

Evidence Outcomes  

Students in the extended pathway can: 

a. Direct a theatrical text, including interpretation of the text and facilitation of acting 
coaching 

b. Arrange the performance space, and coordinate the technical elements of the production 

c. Manage the rehearsal process while creating a productive ensemble 

d. Fully realize a director’s vision 

Century Skills and Readiness Competencies  

Inquiry Questions: 

1. What is the importance of a director’s vision? 

2. What is the most effective relationship of a director with cast and crew? 

3. Who is responsible for the collaboration of what happens on stage? 

4. What is the director’s role during the rehearsal process? 

Relevance and Application: 

1. Understanding the dramaturgical research strategies through the use of multiple 
technologies facilitates the director’s relationship with his or her cast and production team. 
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2. Articulating the resources needed to support a production clarifies the relationship with 
the production team. 

3. Formulating historical and cultural aspects of a production assists in meeting the script’s 
demands. 

Nature of Drama and Theatre Arts: 

1. Working with a production team fosters collaboration, independent thinking, critical 
response, problem-solving, and conflict resolution skills. 

Standard: 3. Critically Respond 

1) Prepared Graduates: 

Demonstrate an understanding and appreciation of theatre history, dramatic structure, 
dramatic literature, elements of style, genre, artistic theory, script analysis, and roles of 
theatre practitioners through research and application 

Grade Level Expectation: High School – Extended Pathway 

Concepts and skills students master: 

1. Contemporary and historical context of drama 

Evidence Outcomes  

Students in the extended pathway can: 

a. Select an area of production process for independent study 

b. Research, evaluate, and synthesize cultural and historical information to support artistic 
choices 

c. Demonstrate a basic understanding of theatre history through the study of playwrights, 
theatrical styles, and historical periods 

21st Century Skills and Readiness Competencies  

Inquiry Questions: 

1. How does theatre vocabulary effectively communicate one’s point of view for a theatrical 
observation? 

2. How does the production process impact the final product? 

3. How can awareness of theatre history affect the understanding of a production? 

4. How can improvisation improve one cognitive abilities? 

5. How can theatricality and other related skills have an effect on a student outside the field 
of the performing arts 
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Relevance and Application: 

1. Employing self-directed study develops the initiative and responsibility of the individual. 

2. Making artistic choices based on research adds depth to the product and demonstrates 
the value of the research. 

3. Utilizing various resources in the research for a production, including cinema, Internet, 
and technical marketing, strengthens technical literacy. 

4. Application of skills improve ability to exert opinions and conjectures upon learned 
mediums. 

Nature of Drama and Theatre Arts: 

1. Connections are made through analysis and research to the production process, which 
instills a sense of pride and promotes higher-level thinking. 

2) Prepared Graduates: 

Make informed, critical evaluations of theatrical performance from an audience member 
and a participant point of view, and develop a framework for making informed theatrical 
choices 

Grade Level Expectation: High School – Extended Pathway 

Concepts and skills students master: 

2. Elements of drama, dramatic forms, performance styles, and dramatic techniques and 
conventions 

Evidence Outcomes  

Students in the extended pathway can: 

a. Identify and compare the lives, works, and influences of representative theatre artists 
from various cultures and historical periods 

b. Compare and contrast plays of several different dramatic forms 

c. Reflect and revise critical choices pertaining to dramatic texts and performances while 
articulating, justifying, and applying personal criteria 

d. Script, film, or edit a documentary or satirical analysis on current events in school, 
community, or national or international news 

e. Describe the functions, meanings, contributions, and significance of theatrical works 
within various cultures throughout history 

f. Use problem spotting to make an informed decision about the quality of a theatrical 
production 
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21st Century Skills and Readiness Competencies  

Inquiry Questions: 

1. How do historical perspectives of theatrical accomplishments affect today’s productions? 

2. What elements of theatrical productions remain the same? 

3. How do performance styles affect the outcome of a production? 

4. What makes film and cinema productions well received by various groups? 

5. How can improvisation and “thinking of your feet” be applied to venues that extended 
beyond the theatre? 

6.  How can improvisation inform socio-political behaviors and trends? 

Relevance and Application: 

1. Analyzing the development of theatrical production within the social, historical, political, 
and technological development of various cultures validates the knowledge of the 
interconnection and value of all cultures. 

2. Writing, speaking, or creating works about theatrical performances, artistry, media 
presentations, or dramatic literature benefits the critic and the artist. 

3. Exploring drama and theatre through media, film, cinema, and Internet sources enhances 
proficiency in the use and knowledge of information technology and the newest 
developments in media technology. 

4. Problem spotting and problem-solving in productions require the use of essential 
communication. 

5. Using skills to conceive solutions to a variety of problems in a timely manner. 

Nature of Drama and Theatre Arts: 

1. Critical response to theatrical works objectifies the importance of the field. 

3) Prepared Graduates: 

Discern and demonstrate appropriate theatre etiquette and content for the audience, self, 
venue, technician, and performer 

Grade Level Expectation: High School – Extended Pathway 

Concepts and skills students master: 

3. Respect for theatre professions, cultural relationships, and legal responsibilities 

Evidence Outcomes  
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Students in the extended pathway can: 

a. Investigate and explain the knowledge, skills, training, and self discipline needed to 
pursue careers and vocational opportunities in theatre 

b. Document and reflect on one’s own work created over several years, and identify 
successful approaches that could be applied in the development of future work 

c. Create a personal code of theatre etiquette and ethics 

d. Demonstrate awareness of professional ethics as an audience, cast, or crew member 

e. Demonstrate how to secure rights and royalties for a production 

21st Century Skills and Readiness Competencies 

Inquiry Questions: 

1. How does theatre etiquette impact a theatre practitioner? 

2. How do theatre etiquette and ethics enhance the theatrical experience? 

3. In what ways can theatre etiquette and ethics be successfully conveyed? 

4. How can theatre ethics be applied to one’s own work? 

5. How can theatre ethics improve a workplace situation? 

6.  How can theatre ethics improve the soci-economic situation of a particular group? 

Relevance and Application: 

1. Examining the relationship between drama and theatre training and vocations provides 
awareness of career opportunities in the field and beyond such as professional theatre jobs, 
advertising, marketing, and carpentry. 

2. Responding to different viewpoints and beliefs develops a mature awareness, 
understanding, and acceptance of difference and diversity. 

3. Investigating the importance of copyright laws in script writing, set and costume design, 
script adaptation, and the use of music in production prepares one to work professionally 
in the performance arts. 

4. Securing rights and paying royalties validates the perception of the artist’s rights and 
assures respect for the artistic product. 

5. Learning appropriate behavior in the production process and for public performances 
ensures respect and status in community, social structure, and lifestyle. 

6. Becoming a well-rounded, confident individual in today’s ever changing and growing 
world. 
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Nature of Drama and Theatre Arts: 

1. Proper etiquette in a theatrical environment helps the audience appreciate the 
production and translates to a greater respect for the arts. 

Lesson Objectives 
Lesson 1: Introduction of improvisational concepts 

1) Students will identify real world application of improvisation. 
2) Students will understand how a scene should begin using the “base reality” theory. 
3) Students will perform confidence and a peer familiarization exercises.   
4) Students will understand rudimentary history and fundamentals of improvisation.  

Create: 1b,1c 
Perform: 1a,1b,1c 
Critically Respond: 1b, 1c, 2d 
 
Lesson 2: First thought… Best Thought/ Yes and… 

1) Analyze “Yes And…” and “First Thought…Best Thought.” 
2) Practice “Yes And..” and “First Thought…Best thought “ 
3) Compare and contrast the three concepts and discuss/formulate how they work 
in tandem, “without thinking about it.” 

Create: 1c 
Critically Respond: 1a, 1b 

Lesson 3: Characterization within Improvisation 

1) Recall and discuss “Yes And…” “First Thought/Best Thought,” and “Base Reality.” 
2) Develop an understanding for the concept of movement and connect it to 
character development 

Create 1c; 1d   
Perform 1a 

Lesson 4: “Status” and Finding the Game 
1) Research status images 
2) Find status and “game” in scene 
3) Justify choices with research 

Create 2a,  
Perform 1a 

Lesson 5: Putting it All Together 
1) Recall the rules of improv 
2) Combine the elements of improv to create strong scene work. 
3) Develop an understanding for the concept of movement and connect it to 
character development 

Create 1b,d, e; 3c 
Perform 1b, c 
Critically Respond 3b 
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Lesson #1: “Base Reality” and introduction of improvisational concepts 

Number of participants: 17 

Classroom: In auditorium. Students will initially sit to be able to view television monitor. 

Materials: Television monitor and internet connection to secure YouTube website. A copy of 

“The Upright Citizens Brigade: Comedy Improvisation Manual.” 

Age: 15-18 

Time: 50 minutes  

1) Learning Set 

1.1 Gain Attention As students enter the room, I will have a YouTube clip 

paused on the monitor. I will ask them to take out their 

journals; we will take notes to start a new unit but first, 

will watch some movie clips. Before playing the clips I 

will explain that we are about to watch some clips from 

“Indiana Jones and the Raiders of the Lost Ark,” “The 

Wolf of Wall Street,” and “Midnight Cowboy”  

 What’s your opinion on these scenes? Did they 

work or not work for you? Why or why not? 

 Did you know these scenes were not part of the 

script but completely improvised? Where do you 

think the origins of these actors’ impulses came 

from to do the things that they did? 

After students share out their answers, we will begin a 

reading from the introduction of the “Comedy 

Improvisation Manual: Section I The Beginning of a 

Scene.” 
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1.2 Review/State Prerequisite “Today we are starting a new unit that will require 

improv. In our other theatre classes, we have lightly 

explored improv techniques and today we are going to 

begin to delve deeper into this form. Can anyone tell me 

what improv is?” 

Students will contribute ideas based on their prior 

knowledge. 

“Great! Here’s the definition of improv we will be using 

in this class. Has anyone ever seen an improv comedy 

show or something like it before?” 

Students will contribute answers and discuss examples 

of improv style comedy in popular media as well as in 

live theatre. 

1.3 Objective Objectives for Unit: Students will have an 

understanding of the fundamentals of improv comedy as 

well as attain the necessary artistic tools for its 

incorporation into a myriad of disciplines.  

 

Objectives for the Lesson: 

Students will practice and perform the ground “rules” of 

improvisation as well as begin to get in touch with 

they’re improvisational psyches and gauge the various 

styles of improvisation. 

 

Teaching Objectives:  

1) To introduce and explain improvisation 

2) To introduce and explain the beginning of a 

scene 

3) To outline how a base reality can be created 

4) To allow students to become comfortable with 

their improvisational peers 

5) Student Objectives:  

 Read about and discuss improvisation and it’s 

modern day applications Understand the lasting 

influence improv can have on performance as a 

whole 

Essential Questions: 

1) What is improvisation? 

2) What is its role in performance? 

3)   What is its role in everyday life? 

 

Colorado Academic Standards for Theatre:  
Create: 1b,1c 

Perform: 1a,1b,1c 
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Critically Respond: 1b, 1c, 2d  

 Advance Organizer 1) YouTube clips, PowerPoint, discussion (10 minutes) 

 

2) Reading from introduction of UCB manual (10 

minutes) 

4) “Big Booty” game (5 minutes) 

5) “Point at things” 3 part game (20 mins) 

3) Discussion and Questions (5 minutes)  

4) Review, Colorado Academic Standards, and closure 

(5 minutes) 
 

2.) Present Information 

2.1 Describe Part 1: 

After the viewing and discussing the clips I will present 

a power point w/ a brief history/ origins of Improvisation 

 Typical scenarios/games 

 Use in other forms 

 Extended field application 

Part 2: 

After describing what improvisational performances are  

like, I will ask students to come up with modern 

examples of improvisation in today’s entertainment 

industry/media. 

Part 3:  

We will read the introduction to “Base Reality” from the 

“UCB: Comedy Manual” on the beginnings of a scene. 

Part 4: 

First a short warm-up game of “Big Booty.” Students 

split into groups of 5-10. One person is “Big Booty,” 

and the rest are numbered clockwise. Everyone in 

rhythm sings the “Big Booty” song and the large booty 

shouts a number. X then responds with another number 

etc. if anyone screws up he/she goes to the end of the 

line and all other players move up in the rotation. 

“Point at Things” is divided into 3 parts. Part A) 

involves all students simultaneously pointing to objects 

in the environment and stating what they realistically 
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are. Part B) involves students pointing at things in the 

environment and stating they are what the last object 

actually was. Part C) involves students pointing at 

objects in the environment and stating what they are 

something other than what they actually are. 

2.2 Demonstrate Part 1: 

The PowerPoint will include pictures to clarify the 

information. 

Part 2: Students will need to participate in a discussion 

over the real word applications of improvisation. 

3.) Students Refine Learning 

3.1 Practice  Part 1: 

Students will be asked to take notes on the history and 

influence of improv and its elements. 

Part 2: 

In addition to notes, students will be asked to come up 

with modern examples improvised characters/ traits/ 

scenarios. 

 

3.2 Feedback Part 1: 

I will lead a discussion about the improvisational 

performance and its history. 

Part 2: 

After the students have viewed the PowerPoint, we will 

have a class discussion about their favorite comedies/ 

cartoons and analysis how those forms use 

improvisational techniques.  

 What are some of your favorite comedy films/ 

scenes? Why? 

 What makes them “funny?” 

 What are some of your least favorite 

films/scenes? Why? 

 Why do some things work in some contexts and 

others do not? (Let’s get a big class discussion 

going about this) 

4.) Closure 

4.1 Summary The students and I will discuss what we have learned 

today by reviewing the Colorado State Standards. I will 

show each standard we covered and the students will tell 

me how we covered that standard.  

 



Ritter36 
 

4.2 Transfer Once a student says how we met a standard, I will ask 

other students for more specific information. For 

example, if a student said we covered a standard by 

discussing history, I will ask another student for a 

historical fact that they learned from the lesson.  

 

4.3 Near Transfer  “What aspects are you most excited to explore and 

why?” This question will help link the lecture to the next 

lesson. This will also help me gauge if I covered each 

aspect in enough detail.  

 

“Great job today everyone!  Next class we will begin 

learning how to generate ideas quickly and incorporate 

them into a performance, so please wear clothes you can 

move in. Have a great day!” 

 

Modifications for Special Needs: Students who are behind in writing/reading or have learning 

disabilities will be accommodated – copies of the notes from the PowerPoint can be provided. 

For students who struggle to write, the lecture can be recorded; most of this lesson is discussion 

based, not note based. The YouTube will be played with captions so students with hearing 

disabilities are able to read and watch the videos.  

Supplemental Materials: 

History and 

Introduction to Improvisational Concepts Power Point.pptx
 UCB: Comedy Improvisation Manual by Matt 

Besser, Ian Roberts, and Matt Walsh. YouTube access. 
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Lesson #2: First thought: Best Thought/“Yes And…” 

Number of participants: 17 

Classroom: Auditorium. Students will be seated.   

Materials: “The Upright Citizens Brigade: Comedy Improvisation Manual,” Copy of When I 
Dream… board game. 

Age: 15 -18 

Time: 140 minutes (one block and one 50-minute period) 

1) Learning Set 

1.1 Gain Attention As soon as the bell rings indicating the start of the 
class I will loudly state, “Everyone, on your feet and 
stand in a circle on the stage!” Students will then 
proceed to do just that.  

1.2 Review/State Prerequisite  “Last class we went over some of the history of 
improvisation and we talked about “Base Reality.” 
Can anyone remind me what that is?” 

“What are some of the aspects we talked about last 
class? What are some modern-day examples ?” 

Students will review what was covered last class 
while stretching and warming up their bodies. 
Students will discuss more modern examples of 
improvised performances. 

“Perfect! Today we are going to learn the two most 
foundational elements of improvisation: “Yes And..” 
and “First Thought, Best Thought.” Can anyone tell 
me in a nutshell what these concepts mean? Are 
there any questions?” 

1.3 Objective Objectives for Unit: 
Students will have an understanding of the 
fundamentals of improv comedy as well as attain the 
necessary artistic tools for its incorporation into a 
myriad of disciplines. 
Objectives for the Lesson:  
Students will practice the disciplines “Yes And…” 

(essentially the act of accepting what is given to the 

performer and building on it.) and First Thought, Best 

thought (essentially going with your “gut” and shedding 

away self-criticism.) 
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Teaching Objectives:  
1) To demonstrate “Yes And..” improvisational 
techniques. 
2) To “First Thought, Best Thought” improvisational 
techniques  
3) To outline how the three concepts: “Yes And…” 
“First Thought, Best Thought” and “Base Reality” 
work in tandem to construct the foundation of a 
scene. 
Student Objectives:  
1) Analyze “Yes And…” and “First Thought…Best 
Thought.” 
2) Practice “Yes And..” and “First Thought…Best 
thought  
3) Compare and contrast the three concepts and 
discuss/formulate how they work in tandem, 
“without thinking about it.” 
 
Essential Questions: 
1) What are the benefits of “Yes And…” and “First 
Thought Best Thought,” to both the other actor and 
yourself? 
2) How are these concepts different from other forms 
of theatre that we study? How is it similar? 
3) In these concepts what are the major elements 
that drive the action for the actor and the scene 
itself? 
 
Colorado Academic Standards for Theatre:  
Create 1c,  
Perform 1a; b 

1.4 Advance Organizer 1) Discussion (15 minutes) 

 Compare and contrast with other forms of 

theatre we have studied/ improv history 

 What is “Base Reality?” 

 What are some modern examples of 

improvised performances? 

2) Playing “Yes” (Warm-up) (10 minutes) 

3) Playing “Yes Lets!” in groups. (15 minutes)   
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4) Come back together and discuss as a group (20 
minutes) 

 What is the importance of “saying yes”? 

 What is the importance of building on a 
suggestion? 

 How do the two work in tandem to create the 
“Yes And…” technique and support a scene? 

6) Gather into a circle and play the idea generating game 
“Da-Doo-Da-Doo” (10 minutes) 

Break into groups and play “When I Dream…”(30 
minutes) 

8) Review analysis as class and discussion (20 
minutes) 

 What are the challenges of “First Thought, 

Best Thought? 

 What helps you, the actor, come up truly 

spontaneous thoughts? What hinders you? 

 What causes you to become self-conscious and 

question yourself? What aids in preventing 

this? 

8) Journaling time for students to write and answer 
the discussion questions and the essential questions 
(10 minutes) 

9) Review, summary of lesson, review of the 
Colorado Content Standards (5 minutes) 

 
2.) Present Information 

2.1 Describe After playing the main event games, the class will 
review the strategies used to analyze one’s strengths 
and pitfalls in regards to both “Yes And…” and “First 
Thought, Best Thought.”  

2.2 Demonstrate As a class we will identify the how “Yes And…” and 
“First Thought, Best Thought” concepts and practices 
can be used to incorporate into potential character 
relationships, character motivation, and elements 
that influence the action of a scene.  
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3.) Students Refine Learning 

3.1 Practice  After demonstrating, students will be broken into 
groups of 8-9. As groups they will perform the 
activities of “Yes Lets!” and “When I Dream…” so that 
they are pertinent to our essential questions and 
Colorado Content Standards. 

3.2 Feedback I will lead a discussion on what the groups found. We 
will then compare and contrast “First Thought, Best 
Thought,” “Yes And…” and “Base Reality.” We will 
discuss the elements that are in all and that are in all 
improv scenarios as a whole. 

 What is “First Thought, Best Thought” in a 
nutshell?  

 Why is this so critical to improv? 

 What is “Base Reality” is a nutshell? 

 Why is it important to have a foundation in 
scene like the “Base Reality” concept provides? 

 How do these two concepts play off and 
incorporate one another together? 

 

4.) Closure 

4.1 Summary Students will be given time to journal and answer 
guiding questions.  They many choose to answer the 
questions, summarize what we did in class, or a 
combination of the two; as long as they are writing 
and reflecting I will allow them to do what is most 
helpful to them.  
After that have written in their journals, we will 
review the Colorado State Standards that we 
explored during the lesson.  

4.2 Transfer “How can we apply what we have learned today 
about improv into the work of an actor as a whole? 
 
Possible answers include: 

 In other performances (Film and Theatre)  
 Now they are able to see what builds strong 

story structure in TV shows or movies 
 Able to identify character motivation in a TV 

show or movie 
4.3 Near Transfer  “How can we apply what we have learned about 

improv to other parts of theatre?” 
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Possible answers include: 

 Character development 
 As an actor, finding motivation within the 

script 
 Knowing how success and failure help 

character construction. 
“Great job today everyone!  Thank you for your 
contribution and participation. Next class we will 
start working with character movement and the 
beginnings of a scene so please wear things you can 
easily move in. Have a great day!” 

 

Modifications for Special Needs: Students who are behind in writing/reading will be 
given the classwork/expectations ahead of time so they have move time to read them. 
Journals are collected once every other week so students do not have to rush with writing; 
whatever journal entries do not get done in class will become homework. 

Supplemental Materials: When I Dream… Board game, Copy of The Upright Citizens 
Brigade: Comedy Improvisation Manual.  
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Lesson #3: Characterization within Improvisation  

Number of participants: 17 

Classroom: Auditorium. Students will begin standing ready for physical character 
exercises. 

Materials: Clothes that can be easily moved in, The UCD handbook?  Theatre journals 

Age: 15 -18 

Time: 150 minutes 

1) Learning Set 

1.1 Gain Attention Upon entering the room, the students will be 
instructed that we are focusing on character today 
and to put their things down and proceed to go 
outside onto the open field. We will quickly warm up 
with a focus game of “Yes”. 

1.2 Review/State Prerequisite  “Last class we went over the fundamental improv 
techniques of “First Thought/Best Thought” and “Yes 
And…” What are some elements of those techniques? 

“What are some of the games/exercises we did last 
class? What are their main functions during 
improvisational scenes? 

Students will review what was covered last class 
while stretching and warming up their bodies. 
Students will discuss more modern examples of 
improvisation. 

“Great! Today we are going to be exploring how these 
techniques become incorporated into 
characterization. We are now going outside to play a 
highly physical game to get you used to an 
exaggerated physical stance.” 

1.3 Objective Objectives for Unit: 
Students will have an understanding of the 
fundamentals of improv comedy as well as attain the 
necessary artistic tools for its incorporation into a 
myriad of disciplines. 
 
Objectives for the Lesson: 
Students will practice and perform a number of character 

building exercises, perform a number of “performance 
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style” games that focus predominately on the characters 

involved as well as how they interact w/ one another, 

and will demonstrate the movement and improvisation 

techniques we have studied. 

 
 
Teaching Objectives:  
1) To introduce movement concepts as a way to 
develop character 
2) To outline how the actor and techniques inform 
their characters 
 
Student Objectives:  
1) Recall and discuss “Yes And…” “First Thought/Best 
Thought,” and “Base Reality.” 
2) Develop an understanding for the concept of 
movement and connect it to character development 
 
Essential Questions: 
1) How do different parts of the body effect 
character? 
2) How does movement inform character 
development? 
3) What does a developing a character contribute to a 
scene? 
 
Colorado Academic Standards for Theatre:  
Create 1c; 1d   
Perform 1a 

1.5 Advance Organizer 1) Entering, go outside, Playing focus game of “Yes” 
(10 minutes) 

2) Review of previously learned material and 
stretching (10 minutes) 

3) Walking through the space (15 minutes) 
 Walk around the space in a neutral stance 

 Now lead with nose 

 Now lead with chest 

 Now lead with belly 

 Now lead with chin, belly tucked in 

 Now lead with hips 

 Now lead with knees 

 Now lead with feet 
4) Re-enter auditorium (4 minutes) 
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 Ask students what stood out to them from the 
exercises 

5) Super Heroes! (20 minutes) 

6) Split into groups and play “Party Quirks” (20 
minutes)  

7) Wigs/ Hats “YouTube Stars”(20 minutes) 

 

2.) Present Information 

2.1 Describe After the review, warm ups, and walking around the 
space, students will discuss the elements that make 
up a “character.” (i.e. speech pattern, appearance, 
voice, tone, point-of-view etc.) 

 

2.2 Demonstrate The class will go through their own improvised 
character’s stance, walk, and leading body part while 
coming up with voices and “points-of-view” on topics. 
I will side coach and help students find those 
exaggerated poses. I will also encourage students to 
try adding sounds as well. 

I will shout out different traits and attributes for 
student’s characters to embody. Let them embrace 
those attributes while continuing to walk around the 
space for approx. 30-60 seconds before providing 
another trait/attribute. 

3.) Students Refine Learning 

3.1 Practice  After demonstrating, students will play “Super 
Heroes,” “Party Quirks,” and “Wigs/Hat YouTube 
Personalities.” 

Guiding questions and statements for these activities: 
 Make eye contact with someone and have an 

interaction.  

 In these characters, how do you feel (powerful, 
vulnerable, etc.)? 

 Try exploring a character trait that you don’t 
automatically gravitate towards. 
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Students will “rapid fire” play these games while, 
keeping notes on what works and what does not for 
them. 

3.2 Feedback/Discussion I will lead a discussion about how the character’s 
shape effects with development onstage.  

 What was your favorite character to 
play?  

 What was your favorite character to 
watch? 

 Why were they your favorites? What 
characteristics made them that way? 

 What challenges did you face while 
trying out these different 
characterizations? 

 

4.) Closure 

4.1 Summary Students and I will discuss what we have learned 
today and compare that to the Colorado State 
Standards.  
 
We will talk about how the students used mainly 
their bodies and voices to character a character.  

4.2 Transfer “How can we apply what we have learned today 
about physicality to areas outside of theatre?” 
 
Possible answers include: 

 Reading other people’s moods 
 Helps you put on a mask/ different mood so 

you can give a presentation 
 Body language.  

4.3 Near Transfer  “How can we apply what we have learned about 
physicality to theatre?” 
 
Possible answers include: 

 Character development 
 Raised importance to characterization to 

make performances more compelling to watch 
 Dance 

“Great job today everyone!  Thank you for your 
contribution and participation. Next class we will 
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cover on “Finding the Game in the Scene.” Have a 
great day!” 

 

Modifications for Special Needs: Students who are behind in writing/reading or have 
learning disabilities will be accommodated 

Supplemental Materials: Copy of “The Improv Handbook” 
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Lesson #4: Status and “Finding the Game” 

Number of participants: 17 

Classroom: One of the days of this lesson will be in the computer lab so students can do 
research still images on the internet that portray various types of character status. When 
back in the auditorium students will be prepared to learn and perform new games. 

Materials: Computers,  theatre journals 

Age: 15 -18 

Time: 150 minutes 

1) Learning Set 

1.1 Gain Attention Upon entering the room, there will be still images of 
many different types of people in different status, 
emotional states, and positions  for students to 
closely examine.  While looking at the images I will 
ask students the students the following questions: 
What do you notice about the features of the people? 
What are they conveying? What are the people 
communicating to each other just from this single 
still moment? What can you gather about their back 
stories?  

1.2 Review/State Prerequisite  “Before we start, what are some topics we have 
covered in this unit so far?” 

Students will review what we have covered in the 
unit thus far.  

“So far in this unit we have talked about the history of 
improv, we looked at scenarios and character 
motivation, and we practiced how we can 
incorporate “Yes And...” and “First Thought/Best 
Thought.” Today we will start working on 
incorporating status into our scenes as well as 
finding the “game” of a scene 

“What are some qualities of these images that stand 
out to you? What are do you want to learn about 
these people?” 

“I want you to keep those in mind. Today we are 
going to go to the computer lab and research status.” 
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1.3 Objective Objectives for Unit: 
Students will have an understanding of the 
fundamentals of improv comedy as well as attain the 
necessary artistic tools for its incorporation into a 
myriad of disciplines. 
 
Objectives for the Lesson: 
Students will practice and perform improv scenes that 

incorporate status and “game” searching, and will 

demonstrate the movement and improvisation techniques 

we have studied. 

 
Teaching Objectives:  
1) To guide students through a research process 
2) To guide students through a performance process 
 
Student Objectives:  
1) Research status images 
2) Find status and “game” in scene 
3) Justify choices with research 
 
Essential Questions: 
1) How is status used? 
2) What does finding the “game” in a scene provide to 
an audience? 
3) As a performer, what do you need to know about 
character status and finding the “game” for your 
scenes to be successful? 
 
Colorado Academic Standards for Theatre:  
Create 2a,  
Critically Respond 1a 

1.4 Advance Organizer 1) Review of unit and components of improvisation 
techniques ( 5 minutes) 

2) Research in computer lab (40 minutes) 

3) Presentations of “status” images (40 minutes)  

4) Play status game “Status Ladder” (20 minutes) 

5) Play status game “Go Through a Weird Door” ( 20 
minutes) 

6) Play “New Choice” Game (20 minutes) 

8  ) Review of Colorado State Standards 
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2.) Present Information 

2.1 Describe I will play examples of these games with a volunteer  
to the students and we will discuss them as a class. 
For the rest of the status information, I want my 
students to find some  information on their own 
through research.  

2.2 Demonstrate The examples of the games I  show to the class at the 
will demonstrate what how the games will ideally 
flow. To demonstrate the quality of research I want 
my students to do, I will provide them with examples 
and questions to answer as what to look for in 
regards to “status.” 

3.) Students Refine Learning 

3.1 Practice  Their research should address the following 
questions: 

 What is meant by “status?”  

 What about “status” can be positive, negative 

and/or neutral to a scene/ life of a character?  

 How is status conveyed in a simple image?  

 How is status conveyed with both visual and 

auditory clues?  

Students will then find and present their images to 
the class. They will use the research they did to 
justify choice of image, and what is being conveyed. 

Once students have finished image presentations we 
will move on to playing “Half-Life” and “Go through a 
Weird Door,” 

3.2 Feedback For presentation, students will show their images 
and describe the status of the people in the images 
and how they discerned that information. Students 
and I will comment on each other’s images and 
discuss how variable status’ can be incorporated into 
scene work. 

 Why do you think I had you do this assignment? 

 What does “status” mean to you? 
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 How are different “status’” portrayed in 
everyday life? 

 How could “status” be a part of improv? 

4.) Closure 

4.1 Summary Students and I will discuss what we have discovered 
about status, “finding the game,” and the process. We 
will compare that to the Colorado State Standards.  
 
We will talk about the process of research, design, 
and construction and relate that to other areas of 
theatre.  

4.2 Transfer “How can we apply what we have learned about a 
research and status to areas outside of theatre?” 
 
Possible answers include: 

 Research papers in other classes 
 Designing a poster that will communicate the 

most effectively to an audience  
 Presentation skills at a job 

4.3 Near Transfer  “How can we apply what we have learned about 
research and status to other parts of theatre?” 
 
Possible answers include: 

 Designing for any element of tech 

 Directors need to research the context of the 

status relationships of their show 

 Actors need to research parts of the script that 

they are unfamiliar with.  

 “Great job today everyone! You guys did great! Next 
class we are going to play with more games and 
character movements together and after that we will 
start rehearsal for our final show. Have a great day!” 

 

Modifications for Special Needs: Computers will be equipped with resources to assist 
special needs students.. For students that have trouble reading, more research time will be 
provided.  

Supplemental Materials: Copy of The Improv Handbook. 
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Lesson #5: Putting it All Together 

Number of participants: 17 

Classroom: Auditorium. Stage clear with 2-3 “theater blocks.” 

Materials: Matching clothes that can be easily moved in that portrays the sense of a 
professional improv team. 

Age: 15 -18 

Time: 50 minutes 

1) Learning Set 

1.1 Gain Attention Upon entering the room, there will be various boxes 
at the front of the room and the students will be 
handed strips of paper. They will be instructed to 
write lines for “Random Lines,” “Locations,” and 
“objects,” and put them into the corresponding boxes. 

1.2 Review/State Prerequisite  “Before we start, what are some topics we have 
covered in this unit so far?” 

Students will review what we have covered in the 
unit thus far while stretching. 

“So far in this unit we have talked about the history of 
Improv, we practiced a myriad of games , scenarios 
and character motivation, and we practiced how 
characters can move, their relationships towards 
each other in regards to “Status.” Today we are going 
to put all those pieces together by coming up with a 
set list and practice the dynamics of actual 
performance. What are the rules of improv and what 
are the sub-rules of improv” 

Students will recall the rules of improv while 
stretching and warming up their bodies.  

“Great! Now let’s finish warming up then we will start 
with constructing our set list as a team.”  

1.3 Objective Objectives for Unit: 
Students will have an understanding of the 
fundamentals of improv comedy as well as attain the 
necessary artistic tools for its incorporation into a 
myriad of disciplines. 
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Objectives for the Lesson: 
Students will practice and perform Improvisational 

comedy in a variety of scenario, scenes, and game 

devices that will demonstrate comprehension of 

characters, movement and improvisation techniques we 

have studied. 

 
Teaching Objectives:  
1) To prepare students for an improvisational 
performance. 
 
Student Objectives:  
1) Recall the rules of improv 
2) Combine the elements of improv to create strong 
scene work. 
3) Develop an understanding for the concept of 
movement and connect it to character development 
 
Essential Questions: 
1) How was improvising as a character with no script 
different than performing with a script as you have 
done in the past? 
2) Did you find improvising as a character easier or 
harder than improvising as yourself? Why? 
3) Describe a scene you were a part of today; did it go 
well? Why or why not? What were your scene 
partners doing? Was the audience responsive?   
 
Colorado Academic Standards for Theatre:  
Create 1b,d, e; 3c 
Perform 1b, c 
Critically Respond 3b 

1.4 Advance Organizer 1) Discussing a possible show line-up. Discussing 
games that have worked in the past and ones that 
have not. Submitting mock lines, objects and location 
suggestions. ( 15 minutes)  

2) Review of unit and improv rules and stretching (2 
minutes) 

3) Warm ups (4 minutes) 
 
4) Practice show in its final format. (30 minutes) 
 
8)Review of lesson and Colorado State Content 
Standards (5 minutes) 
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2.) Present Information 

2.1 Describe After the review, warm ups, and walking around the 
space, students will review the rules of improv and 
what kind of show we will be doing approx. 30-45 
mins in length. The students have all done these 
games/exercises in the past during previous improv 
classes. Today, we will be trying to “rehearse” some 
of these games and decide on finding what works and 
what does not in a performance format.  

2.2 Demonstrate The class will go through several different exercises. 
Before each one, I will demonstrate what the rules 
look like normally then I will show students what it 
could look if with a Commedia character.  

3.) Students Refine Learning 

3.1 Practice  Potential games from past classes to be incorporated 
into the show: 

  “Big Booty” 
 “Point at Things Game” 
 “A Do-Run-Run” 
 “Reverse Charades” 
 “Super Heroes” 
 “Party Quirks” 
 “Press Conference” 
 “YouTube Stars (Wigs/Hats) 
 “New Choice” 
 “Go Through a Weird Door” 

3.2 Feedback After we have decided our set list we will begin to go 
through these games and practice them in a 
performance context. After each performance game  I 
will ask the class the following: 

 How was that different from the other times 
you’ve done this game?  

 Did you find is easier or harder to follow the 
rules of improv and “find the game?”  

 Why easier/harder? 

 As an audience member, what did you notice?  

4.) Closure 

4.1 Summary Students and I will discuss how improv performances 
are different from other types of performances that 
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students are familiar with. We will also review the 
Colorado State Standards.  

4.2 Transfer “How can we apply what we have did today with 
improv to areas outside of theatre?” 
 
Possible answers include: 

 Trusting who you work with 
 Making quick choices 
 Going with the flow 

4.3 Near Transfer  “How can we apply what we did today to other forms 
theatre?” 
 
Possible answers include: 

 In a show if something goes wrong you might 

have to improvise to cover it up 

 Long form/ other improvisational forms 

 Commedia dell’arte 

 “Great job today everyone! Next class we will be 
performing for an audience. Get some sleep and wear 
your uniforms!” 

 

Modifications for Special Needs: Students who are behind in writing/reading or have 
learning disabilities will be given journal questions ahead of time. 

Supplemental Materials: None 
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Work Sample V 

 

Pre-Assessment, Post-Assessment, and Performance Rubric 



Ritter57 
 

Name: _______________________________   Date: ___________________ 
 Theatre 
Spring 2018 
 

 

Improv Pre-Assessment 

 

1) What are the three most important elements in improvisation? (2 points) 

 

 

 

Choose the best answer (1 point each). 

 

2) Improvisation likely originated from which country? 

a. Germany 

b. Italy 

c. Poland 

d. France 

3) Which game aids in developing conflict best? 

a. “When I Dream…” 

b. “Snake Oil” 

c. “Go Through a Weird Door.” 

d. “Press Conference” 

4) Which of the following is can be example of caricature?  

a. Going to work calmly 

b. Crying hysterically over spilled milk 

c. Taking a test and concentrating hard while doing so 

d. All of the above 
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Define and describe the following terms (2 points each): 

5) Scene 

 

 

 

6) “First thought/Best Thought…” 

 

 

 

7) Character Status 

 

 

 

Describe how the following characters status relationships could be relative to each other 
(2 points each). 

8) Patient and Doctor 

 

 

 

 

9) Captain of a whaling ship and his astronaut wife 

 

 

 

10)  Discuss how improvisational elements can be incorporated into other performance 
styles and how improv can enhance them. (5 points).  

 

Total: _____/20 
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Name: _______________________________   Date: ___________________ 

IB Theatre 
Spring 2018 

Improv 
Pre-Assessment Key 

 
1) What are the three most important elements in improvisation? (2 points) 

Base Reality 
“First Thought/Best Thought…” 
“Yes And…” 
 

Choose the best answer (1 point each). 
 
2) Improvisation likely originated from which country? 

a. Germany 
b. Italy 
c. Poland 
d. France 

3) Which game aids in developing conflict best? 
a. “When I Dream…” 
b. “Snake Oil” 
c. “Go Through a Weird Door.” 
d. “Press Conference” 

4) Which of the following is can be example of caricature?  
a. Going to work calmly 
b. Crying hysterically over spilled milk 
c. Taking a test and concentrating hard while doing so 

d. All of the above 
Define and describe the following terms (2 points each): 
5) Scene 
The place that includes people(s), object(s), and event(s) in it;  

A place where character(s) make a specific impression 

 

6) “First thought/Best Thought…” 
The idea that the first unedited and uninhibited thought that occurs to the improvisational 
performer regarding a particular circumstance is the strongest to pursue in both quality of 
action and content.  

 

 

7) Character Status 
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The classification, official or social, given to a character that determines a myriad of factors 
including rights, responsibilities, and pursuits.  

 

 

Describe how the following characters status relationships could be relative to each other 
(2 points each). 

8) Patient and Doctor 
*Any answer that is related to status and properly justified by student* 

 

 

9) Captain of a whaling ship and his astronaut wife 
*Any answer that is related to status and properly justified by student* 

 

 

10)  Discuss how improvisational elements can be incorporated into other performance 
styles and how improv can enhance them. (5 points).  

*Any example that is related to improv elements and performance incorporation 
being properly justified by student* 

 

 

 

 

 

 

 

 

 

 

 

Total: _____/20 
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Name: _______________________________   Date: ___________________ 
Theatre 
Spring 2018 
 

Improv Post-Assessment 

1) What are the three most important elements in improvisation? (2 points) 

 

 

 

Choose the best answer (1 point each). 

 

2) Improvisation likely originated from which country? 

a. Germany 

b. Italy 

c. Poland 

d. France 

3) Which game aids in developing conflict best? 

a. “When I Dream…” 

b. “Snake Oil” 

c. “Go Through a Weird Door.” 

d. “Press Conference” 

4) Which of the following is can be example of caricature?  

a. Going to work calmly 

b. Crying hysterically over spilled milk 

c. Taking a test and concentrating hard while doing so 

d. All of the above 

Define and describe the following terms (2 points each): 

5) Scene 
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6) “First thought/Best Thought…” 

 

 

 

7) Character Status 

 

 

 

Describe how the following characters status relationships could be relative to each other 
(2 points each). 

8) Patient and Doctor 

 

 

 

 

9) Captain of a whaling ship and his astronaut wife 

 

 

 

10)  Discuss how improvisational elements can be incorporated into other performance 
styles and how improv can enhance them. (5 points).  

 

Total: _____/20 
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Improv 

Post-Assessment Key 

 

1) What are the three most important elements in improvisation? (2 points) 

Base Reality 

“First Thought/Best Thought…” 

“Yes And…” 

 

Choose the best answer (1 point each). 

 

2) Improvisation likely originated from which country? 

a. Germany 

b. Italy 

c. Poland 

d. France 

3) Which game aids in developing conflict best? 

a. “When I Dream…” 

b. “Snake Oil” 

c. “Go Through a Weird Door.” 

d. “Press Conference” 

4) Which of the following is can be example of caricature?  

a. Going to work calmly 

b. Crying hysterically over spilled milk 

c. Taking a test and concentrating hard while doing so 

d. All of the above 

Define and describe the following terms (2 points each): 

5) Scene 
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The place that includes people(s), object(s), and event(s) in it; A place where charcter(s) 
make a specific impression 

 

6) “First thought/Best Thought…” 

The idea that the first unedited and uninhibited thought that occurs to the improvisational 
performer regarding a particular circumstance is the strongest to pursue in both quality of 
action and content.  

 

 

7) Character Status 

The classification, official or social, given to a character that determines a myriad of factors 
including rights, responsibilities, and pursuits.  

 

 

Describe how the following characters status relationships could be relative to each other 
(2 points each). 

8) Patient and Doctor 

*Any answer that is related to status and properly justified by student* 

 

 

9) Captain of a whaling ship and his astronaut wife 

*Any answer that is related to status and properly justified by student* 

 

 

10)  Discuss how improvisational elements can be incorporated into other performance 
styles and how improv can enhance them. (5 points).  

*Any example that is related to improv elements and performance incorporation being 
properly justified by student* 
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Self-Reflection 

1) Describe an improv character you portrayed that is memorable to you in one of your 
scenes. How did they move, speak, and interact with the other characters? What 
motivated their actions in your mind? (5 points). 

 

 

 

 

2) What went well in your performance? What was challenging about your 
performance or rehearsal process? How did you overcome these challenges? (4 
point) 

 

 

 

 

3) If you were to perform with a different troupe in the future, what would you do 
differently? (3 point) 

 

 

 

4) What was your favorite part of this unit? How will that element help you grow as 
either an actor or technician/designer? (3 point) 

 
 
 
 
 

Total: _____/35 
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Self-Reflection Key 

1) Describe an improv character you portrayed that is memorable to you in one of 
your scenes. How did they move, speak, and interact with the other characters? 
What motivated their actions in your mind? (5 points). 
 

Full points rewarded if movement, speech, and relationships are all addressed. Motivations should 
also be described.  

 

2) What went well in your performance? What was challenging about your 
performance or rehearsal process? How did you overcome these challenges? (4 
points) 
 

Full points for addressing one positive aspect of performance and for addressing one challenge and 
its solution.  

 

 

3) If you were to perform with a different troupe in the future, what would you do 
differently? (3 point) 
 

Any idea or suggestion that the student feels would improve their performance. 

 

 

 

4) 4) What was your favorite part of this unit? How will that element help you 
grow as either an actor or technician/designer? (3 point) 

Any answer accepted as long as it is justified. 

 

 

  

 

Total: _____/35 
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IB Theatre  
Spring 2015 

Introduction to Improvisational Concepts 
 

Name   ______  Exercise_____________________  Date________ 

 

Total: ______/40 

Improv Team 
group score 

 
__/10 

Unsatisfactory 
No scene(s) 
performed. 

0-2 

Making Progress 
Scenes performed, 

little effort, with little 
to no concepts 

implemented (missing 
character, movement, 

etc.) 
3-6 

Good 
Clear plot line 

in scenes, most  
elements 
present 

7-8 

Excellent 
Clear plot line 

in scenes, 
improv 

concepts clear 
and 

understood 
9-10 

Preparation 
and Rehearsal 

 
__/10 

Unsatisfactory 
No evidence of active 
preparation. Student 

did not utilize 
rehearsal time. 

0-2 

Making Progress 
Some evidence of 

preparation. Student 
utilized some 

rehearsal time.  
3-6 

Good 
Scenes are 

approached 
with practice 
and student 

utilized most 
of rehearsal 

time 
effectively. 

7-8 

Excellent 
Scenes are 

well presented 
and confident. 

Student 
utilized all of 

rehearsal time 
effectively. 

9-10 

Research 
 

__/10 

Unsatisfactory 
No research. No 

presentation. 
0-2 

Making Progress 
Images present but 

not fitting for desired 
assignment, little 
research to justify 

choices  
3-6 

Good 
Images present 

and fitting of 
assignment, 

some research 
to justify 
choices   

7-8 

Excellent 
Images 

present and 
fitting of 

assignment, 
research 

effectively 
used to justify 

choices 
9-10 

Character  
__/10 

Unsatisfactory 
There is no attempt at 
character movement 

or physicality 
0-2 

Making Progress 
There is movement 
and physicality of 

character present for 
less than half 
performance 

3-6 

Good 
There is 

movement and 
physicality of 

character 
present for 

more than half 
of performance 

7-8 

Excellent 
There is 

movement and 
physicality of 

character 
present 

throughout 
the entire 

performance 
 

9-10 
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Work Sample VI 
 

Analysis of Pre-Assessment and Post-Assessment 
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Pre-Assessment Scores 
 
 

 
Post-Assessment Scores 

 
Student Score (__/20) Percentage 

Student A 16/20 80% 

Student B 20/20 100% 

Student C 17/20 85% 

Student D 15/20 75% 

Student E 18/20 90% 

Student F 20/20 100% 

Student G 20/20 100% 

Student H 19/20 95% 

Student I 16/20 80% 

Student J 14/20 70% 

Student Score (__/20) Percentage 

Student A 9/20 45% 

Student B 13/20 65% 

Student C 6/20 30% 

Student D 6/20 30% 

Student E 5/20 25% 

Student F 8/20 40% 

Student G 10/20 50% 

Student H 6/20 30% 

Student I 9/20 45% 

Student J 4/20 20% 
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Graph Representation of Pre-Assessment and Post-Assessment Scores 
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Intro to Improvisational Concepts Performance Rubric Scores 
 

Student Score (__/40) Percentage 
Student A 37/40 93% 
Student B 36/40 90% 
Student C 40/40 100% 
Student D 38/40 95% 
Student E 35/40 88% 
Student F 40/40 100% 
Student G 38/40 95% 
Student H 36/40 90% 
Student I 37/40 93% 
Student J 35/40 88% 

 
 

Graphic Representation of Exercise Performance Scores 
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Analysis of Pre-Assessment 
 
The Pre-Assessment is a simple exam in order to ascertain student’s prior 

knowledge and prime them for the concepts to come in my course. The pre-assessment is a 
written assessment with questions about the essential elements of improvisation and its 
use of characterization and performance integration. The first question asks students to 
identify what the key elements of improvisation are. The next three questions are multiple-
choice and ask the student to identify facts about improvs history and identify character 
and conflict types. The next three questions preview the main vocabulary that will be used 
in the unit and ask the students to define those vocab words. These questions require 
short-answer responses. The following two questions ask students to describe what the 
relationship between could be two improvised characters, thus revealing the student’s 
ability to be creative “on the spot.” Question 10 asks the student to discuss some of the 
reasons they might think improvisation could be an essential attribute to performance as a 
whole. The pre-assessment is worth 20 points. 

The pre-assessment is administered on the first day of the unit, and the students are 
allowed approximately 15 minutes to complete it. These questions about content and 
relevancy will allow me to determine what the students know about improv and 
characterization. I will remind the students that, for the purpose of this assessment, they 
will not be graded on whether their answers are correct or not; completing the assessment 
and attempting to answer each question is most important. This assessment will also 
benefit the students because as they learn the content, they will know what main ideas are 
important to understand. 

The scores on this assessment show a relatively wide range of prior knowledge of 
improvisation. The lowest score was a 20%, and the highest score was a 65%. The majority 
of students fell in the 25-50% range. Many of the points students received came from the 
multiple-choice section and the final question about improvisation relevancy and 
incorporation. Some of the students were familiar with a few of the terms and were able to 
vaguely describe their meaning. These lower scores allowed me to determine how much 
detail I needed to include in my lessons and how I needed to clearly define all vocabulary 
terms in order for all students to be on the same level of understanding and precede with 
the unit. 
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Analysis of Post-Assessment 
  

For the written portion of the post-assessment, I simply used the same assessments. 
The multiple-choice and short answer items were included. I also added a self-reflection 
portion where the students were asked to reflect on their performances. The content 
questions are beneficial to me as a teacher because I am able to measure students’ growth 
and determine what material was taught well. The self-reflection questions are especially 
helpful for both me as well as the students. It gives them the opportunity to formally reflect 
on their learning and their performance. It also allows me to see what they thought of 
improv and how the tasks will help them as actors and designers.  
 The post-assessment is administered on the final day of the unit after the students 
have performed their show. They are allowed about 25 minutes to complete the 
assessment. This assessment does count for a grade, as it is to measure their knowledge of 
the content. The first portion of the assessment is graded based off of accuracy, and the 
second self-reflection portion is graded based off of relevant and complete short responses. 
 I was very pleased with the scores my students received on the post-assessment. 
Most of the scores were above an 80% and demonstrated measurable growth. Three 
students received a 100%. The lowest score was a 70% by Student J; however, this student 
also had the lowest score on the pre-assessment, 20%. All students received a passing 
grade and were able to demonstrate growth and some knowledge of the content. The 
majority of points lost across all assessments were in the short-answer sections in which 
many students received partial credit. All students completed the self-reflection section, 
and all answers were well thought out. To improve students’ scores in the future for this 
unit, I will provide some sort of study guide or guided notes to highlight key content 
information for students. 
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Analysis of Exercise Performances 
  

 I had a total of 9 students at my Evergreen Studio One Improv camp that 
were between the ages of 12-13 years old with each class lasting 1.5 hours for 7 total 
classes. This being a “middle school age” group rather than an upper “high school age” 
demographic (which is what my entire WS was catered towards) presented its own set of 
unique challenges and hurtles, which led me to conclude that a slightly different teaching 
approach would need to be taken. Though I had to shift much of my aims and goals to fit a 
more realistic concept for the younger age group, I found that the primary overall unit 
goals could still be achieved by the younger students. I had a very committed and studious 
group of young people that were eager to learn and had a great amount of enthusiasm, so I 
was quite fortunate in that regard. I think this fact comes through very strongly in my 
teaching video(s). 

 
As I stated earlier, the class dynamic itself was very conducive toward my teaching 

approach. The students hardly ever challenged or resisted the exercises and skills I had 
them perform. This made the whole process flow very smoothly. If anything, sometimes 
their enthusiasm would be so high that it would be difficult to bring them back down to a 
more appropriate state that would allow for the apprehension of a new exercise. To 
overcome this, I would begin each day with a focusing exercise in order to hopefully engage 
their sense of focus and link their enthusiastic energy. A technique that I found that worked 
very well was a very mild Lee Strasburg sense memory exercise that essentially involved 
them closing their eyes and verbally walking through their day from the time they woke up 
to present, hitting points on what they did and how they honestly felt while doing it 
positively, negatively, and everything in between. Once focus could be established, the class 
could move at a brisk pace in learning and then being able to quickly perform the 
scenes/exercises. We were able to both review and learn new things on a daily basis. 
Though our time was limited, I was extremely satisfied with how much we were able to 
accomplish. The only negative aspect for me was every so often I would start teaching a 
game/exercise/lesson and then realize that perhaps it was too advanced for such a young 
group of beginners. Having to change lessons “on the fly” for the sake of the class and 
having to improv entire lessons plans myself was something I did not expect. However I 
believe that the WS itself, with all of its original conceived plans/lessons/exercises/games, 
when taught to the intended  group will still be strong.    
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Understanding by Design 
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Stage 1: Identify Desired Results 

Established Goals 

1. Create  

     1. Character development in improvised and scripted works  

     2. Technical design and application of technical elements  

     3. Ideas and creative concepts in improvisation and play building 

2. Perform  

     1. Drama and theatre techniques, dramatic forms, performance styles, and theatrical conventions that engage 
audiences 

3. Critically Respond  

     1. Contemporary and historical context of drama  

     2. Elements of drama, dramatic forms, performance styles, dramatic techniques, and conventions 
Individual Lesson Objectives 

Lesson 1: “Base Reality” and introduction of improvisational concepts  
Students will… 
 

1. Read about and discuss improvisation and its modern-day applications.  
2. Understand the lasting influence improv can have on performance as a whole. 
3. Understand the concept(s) of “Base Reality.” 

Lesson 2:  First thought: Best Thought/“Yes And…”Lesson 2: Stock character motivation  
Students will… 
 

1. Be able to analyze “Yes And…” and “First Thought…Best Thought.” 
2. Practice “Yes And..” and “First Thought…Best thought.  
3. Compare and contrast the three concepts and discuss/formulate how they work in tandem, “without 

thinking about them.” 

Lesson 3:  Characterization within Improvisation Lesson 3: Stock Character Movements  
Students will… 
 

1. Will be able to practice and perform a number of character building exercises. 
2. Perform a number of “performance style” games that focus predominately on the characters involved as 

well as how they interact w/ one another.  
3. Will demonstrate the movement and improvisation techniques studied. 

Lesson 4: Status and “Finding the Game” 

 studied. Lesson 4: Masks 
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Students will… 
 
 
       1. Be able to research status images. 
       2. Find status and “game” in each scene. 
       3. Be able to justify choice(s) with research. 

 
Lesson 5: Putting it All TogetherTogether Lessonson 5: Improv with Commedia dell’arte 
Students will… 
 
 

1. Review previously learned improv rules 
2. Play and perform previously learned improv activities  
3. Compare short form improv to long form improv and discuss what both forms need in order to be 

successful  
4. Collaborate and create their own short form performance as a troupe.  

Enduring Understandings 

Students will understand that… 

 What are the big ideas? 

Long form and short form improv that utilize 

characterization, quick thinking, and most of all trust 

in yourself and the other actors to communicate 

elaborate, humorous plots. Improvisation has 

influenced many modern forms of entertainment, 

most notably television sit-coms and films. In 

improv, actors should be able to build a character 

through movement, speech and interaction and be 

able to interact with the other actors and audience in 

a variety of creative ways. 
 

 What specific understandings 

about them are desired? 

There is no one set of rules or structure that 

constitutes “correct improvisation” in any form.  

Improv enables actors to cross over from real to 

surreal in a variety of fluid manners.. This enables 

actors to explore extremes within movement, speech, 

and even thoughts. 
 

 What misunderstandings are 

predictable? 

 

Improvisational theatre is not seriously practiced 

or understood for that matter at the high school 

level much, because many believe that the forms 

Essential Questions 

 

What is improvisation? 

What is its role in performance? 

What is its role in everyday life? 

What are the benefits of “Yes And…” and “First 
Thought Best Thought,” to both the other actor and 
yourself? 

How are these concepts different from other forms of 
theatre that we study? How is it similar? 

 In these concepts what are the major elements that 
drive the action for the actor and the scene itself? 

How do different parts of the body effect character? 

How does movement inform character development? 

What does a developing a character contribute to a 
scene? How is status used? 

What does finding the “game” in a scene provide to an 
audience? 

As a performer, what do you need to know about 
character status and finding the “game” for your 
scenes to be successful? 
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 Stage 2: Determine Evidence for Assessing Learning  

 

Performance Tasks: 

 Through what authentic performance 
tasks will students demonstrate the 
desired understandings? 

 
Lesson 1: Oral discussion covering the influences 
of improvisation and analysis of modern 
examples along with “Base Reality.”  
Lesson 2: “First thought/ Best Thought” and “Yes 
And…” comparing the two to other forms of 
theatre thorough active means.   
Lesson 3: Explore improvisations characterization 
potential through performance. 
Lesson 4: Oral presentation of student research 
of status images. 
Lesson 5: Combine all the elements learned from 
previous lessons through improv performance. 

Other Evidence: 

 Through what other evidence (e.g., 
quizzes, tests, academic prompts, 
observations, homework, journals) will 
students demonstrate achievement of 
the desired results?  

 

Group discussion, exercise selection and 
justifications, reflections, in-class participation, 
reading summaries 

 

Feedback questions/discussion 

 How will students reflect upon and self-
assess their learning? 

are not relevant or accessible. Improvisation is 

hugely relevant and continues to have a large 

influence on modern day comedy and film. 

Another misunderstanding surrounding 

improvisation is that it must be instantaneously 

“funny.” The idea that everything is made up on 

the spot puts pressure on the actor to be funny 

instead of staying in the moment and reacting as a 

scripted character would.  
 

 How was improvising as a character with no script 
different than performing with a script as you have 
done in the past? 

Did you find improvising as a character easier or 
harder than improvising as yourself? Why? 

Describe a scene you were a part of today; did it go 
well? Why or why not? What were your scene partners 
doing? Was the audience responsive?  In what way(s)? 

Students will know… 

 What key knowledge and skills 

students acquire as a result of this 

unit? 

Students will know the history and influence of 

improvisation, understand the movements and 

motivation of the characters and how characterization 

is used within the form. 

 

Students will be able to… 

 

Understand, communicate, and analyze the history and 
influence of improvisation. Students will explore the 
skills of  movement, different characterization, and 
trust exercises with improvisation. Students will 
research different types of images in regards to 
“status” between characters. Students will practice 
short/medium form improv and perform in a comedy 
troupe production with their peers. 

 



Ritter79 
 

Overall Unit: Exploration, practice, and execution 
of an improvised performance. 
 

 By what criteria will performances of 
understanding be judged?  

 
Pre-assessment and post-assessment to measure 
growth in students’ learning about improvisation 
and its essentials. 
 
Final exercise performance rubric 
Improv Team group score 
Preparation and Rehearsal 
Research 
Character  

 

Lesson 1 

What are some of your favorite comedy films/ 
scenes? Why? 

What makes them “funny?” 

What are some of your least favorite 
films/scenes? Why? 

Why do some things work in some contexts 
and others do not? (Let’s get a big class 
discussion going about this) 

 
Lesson 2 

What is “First Thought, Best Thought” in a 
nutshell?  

Why is this so critical to improv? 

What is “Base Reality” is a nutshell? 

Why is it important to have a foundation in scene 
like the “Base Reality” concept provides? 

How do these two concepts play off and 
incorporate one another together? 

Lesson 3 

What was your favorite character to play?  

What was your favorite character to watch? 

Why were they your favorites? What 
characteristics made them that way? 

What challenges did you face while trying out 
these different characterizations? 

Lesson 4 

Why do you think I had you do this 
assignment? 

What does “status” mean to you? 

How are different “status’” portrayed in 
everyday life? 

How could “status” be a part of improv? 
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Lesson 5  

How was that different from the other times 
you’ve done this game?  

Did you find is easier or harder to follow the 
rules of improv and “find the game?”  

Why easier/harder? 

As an audience member, what did you notice?  

 

 Stage 3: Build Learning Plan  

Learning Activities: 
What learning experiences and instruction will enable students to achieve the desired results? How 
will the design… 

 Help students know Where the unit is going and What is expected?  
Daily objectives and critical questions will be presented. Students will review and discuss prior 
knowledge. Expectations and instructions for group and individual activities will be clearly articulated. 
The daily agenda will always be presented. 

 Hook all students and Hold their interest?  
Lesson 1: YouTube Clips 
Lesson 2: Reading of UCB Handbook 
Lesson 3: Going outside to play  
Lesson 4: Meeting in the Computer Lab 
Lesson 5: Performing for an audience 
Equip students, help them Experience the key ideas and Explore the issues?  
Lesson 1: Students will watch YouTube clips and discuss clips together as a class;  
Lesson 2: Students will use previously acquired script analysis skills to find plot structure and 
character motivation within improvised scenes.  
Lesson 3: Students will explore the different stances, movements, and characterizations of the various 
improvised characters. 
Lesson 4: Students will use research to justify “status” choices as the students make their own “status 
images.”  
Lesson 5: Students will perform familiar improvisation exercises and games as a comedic troupe 
 

 Provide opportunities to Rethink and Revise their understandings and work?  

Lesson 1: As students identify different improvised scenes and characters within modern 
entertainment they will see the lasting influences of improvisation. 
Lesson 2: After looking at some scenes as a class, students will work in small groups to analyze 
different scenes; in the small groups there will be discussion questions to encourage a deeper 
analysis.  
Lesson 3: As students explore characterization, I will provide side coaching and encouragement.  
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Lesson 4: The students will discuss their deign choices and get feedback from the class. This will 
enable students to see the role that research plays in designing.  
Lesson 5: The students will observe their peers during the improvisation exercises and compare those 
performances to previous improv performances.   

 Allow students to Evaluate their work and its implications?  
After each activity for the day, the students will engage in a group discussion about their experiences 
and observations. They will discuss what worked for them and what didn’t work for them during the 
exercise or activity. 

 Be Tailored (personalized) to the different needs, interests, and abilities of learners? 
Each of the lessons includes auditory, visual, and kinesthetic work for all types of learners. Individual, 
small group, and large group work is also included in almost all of the lessons. Modifications and 
accommodations for students can be made for each lesson depending on the student’s needs.  

 Be Organized to maximize initial and sustained engagement as well as effective learning? 
The advance organizer and communication of objectives and standards allows students to be aware 
of their learning process and monitor their own learning. PowerPoint presentations are always 
utilized to communicate important information, which allows the students to visually follow along 
during the lecture component of the lesson. Rubrics and clear instruction are also provided for the 
appropriate activities. Group discussion and participation is highly encouraged during PowerPoint 
lectures in order to engage all of the students. This unit also provides several opportunities for 
students to choose what they would like to learn and perform from what scenario they perform, what 
character they will be, and what their mask will look like. This freedom within the unit will create 
engagement throughout the unit. 

 

 

 


